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GLC SENIOR PATHWAYS

Geelong Lutheran College offers students two pathways for their senior years of schooling.

VCE

Victorian Certificate of Education (VCE)

Students select one of these pathways as their primary enrolment but may undertake and receive credit for
subjects associated with the alternative pathway as part of their senior studies.

VET (Vocational Education & Training) Certificates and School-based Apprenticeships/Traineeships can be
undertaken as part of either a VCE, VCE VM or VPC senior pathway.

What's the difference?

VCE PRIMARY ENROLMENT

The Victorian Certificate of Education (VCE)

is a certificate that recognises the successful
completion of secondary education. Students
may choose from over 45 studies (subjects) when
completing their course. Each school determines
which of these studies they will offer. The VCE
provides pathways to further study at University,
Technical and Further Education (TAFE) and to
the world of work.

See Part A for further information

See Appendix 1 for studies offered for selection
at GLC.

Additional options

The Victorian Certificate of Education Vocational
Major is a recognised senior secondary
qualification. It provides practical work-related
experience as well as literacy and numeracy
skills, and the opportunity to build personal skills
that are important for life and work. The VCE VM
provides pathways to training at a TAFE institute,
starting an apprenticeship or getting a job after
completing school. It does NOT provide students
with the opportunity to achieve an ATAR score;
which is generally a requirement for University
studies. There is no opportunity to do a VCE
subject whilst undertaking VCE VM.

See Part B for further information

See Appendix 2 for Geelong Lutheran College’s
commitment to the VCE VM and VPC program.

As part of their VCE, VCE VM studies, students may elect to undertake one of the following options as part
of their program: VET (Vocational Education & Training) Certificates (mandatory) and/or School-based

Apprenticeships/Traineeships

VET

VET stands for Vocational Education and Training.

It provides the students with the opportunity

to develop industry specific skills at training
institutes as part of their secondary schooling. If
the course is completed, a VET certificate serves
as an additional qualification. VET certificates are
included and recognised as part of a VCE or VCE
VM certificate.

See Part B for further information

See Appendix Three for a listing of the VET
courses offered in the Geelong area in 2026.

SCHOOL-BASED APPRENTICESHIPS/
TRAINEESHIPS

School-based Apprenticeships and Traineeships
(SbAT's) enable students to earn a qualification
and be involved in paid work as part of and whilst
completing their secondary schooling. Students
can undertake these as part of their VCE VM or
VCE* certificates and they generally provide the
same contribution to the VCE/VCE VM as their
related VET in the VCE programs.

See Part C for further information

* Pending if a student has accelerated in year
10 allowing time in the timetable to meet the
requirements of VCE and the SbAT



SUMMARY OF PATHWAYS IN 2027

PART A: VCE Primary Enrolment

Each VCE study (subject) is made up of units that are
a semester in length. Units 1 & 2 are generally taken
in Year 11 and Units 3 & 4 in Year 12.

At GLC, students MAY undertake ONE VCE or VET
subject in Year 10 for completion in Year 11. This
generally provides them with the opportunity to
have 3 study periods in Year 12 and a full quota of 6
subject to contribute to the ATAR.

Units 1and 2 of each study can be taken as single
units — that is, you can complete only Unit 1 or only
Unit 2 of the study. Units 3 and 4 must be taken as a
sequence of two units.

Most subjects do not have prerequisite requirements,
i.e. You CAN take Unit 3 & 4 of a subject even if you
have not completed the Unit1and/or 2 of that
subject in the previous year. For some subjects, it is
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highly recommended that students complete both
Units1& 2, OR alternatively do some background
study prior to undertaking Units 3 & 4.

A VCE program will generally consist of 24 units
taken over two years (i.e. 6 subjects).

One English subject is compulsory; students may
select English or Literature (or both). If students
would like to to do only Literature (and not English)
as part of their subject selection they will need to
lodge an Application and meet selected criteria,
including gaining approval from their current
English teacher and the English Faculty leader.

For students intending on selecting Mathematical
Methods, as part of their program will be required to
complete an aptitude test and meet selected criteria,
including gaining approval from their current Math
teacher and the Math Faculty leader.

VCE SAMPLE GRID 1: (SHOWING ACCELERATION IN YEAR 10)

This student meets the English requirement for the VCE and an ATAR and graduates with 24 VCE units (6
x Unit 3/4 sequences). This student has a single study line in Year 12.

1 | VCE English Unit 1 Unit 2 unit 3 unit 4
2 | VCE Maths Methods Unit1 Unit 2 unit 3 Unit 4
3 | VCE Health & Hum. Develop. Unit1 Unit 2 Unit 3 Unit 4
4 | VCE Legal Studies unit 1
VCE History Unit 2 Unit 3 Unit 4
5 | VCE Biology Unit 1 Unit 2 unit 3 unit 4
6 | VCE Chemistry Unit1 Unit 2 Unit 3 Unit 4
VCE SAMPLE GRID 2:
This student meets the English requirement for the VCE and an ATAR and graduates with 22 VCE units (5 x
Unit 3/ 4 sequences). This student has a single study line in Year 12.

VCE English Unit 1 Unit 2 Unit 3 Unit 4
VCE Maths Methods Unit1 Unit 2 Unit 3 Unit 4
VCE Biology Unit1 Unit 2 unit 3 unit 4
VCE Health & Hum. Develop. Unit 1 Unit 2 Unit 3 Unit 4

VCE Legal Studies Unit1

VCE History Unit 2 unit 3 unit 4
VET Allied Health unit 1 Unit 2 unit 3 Unit 4




SUMMARY OF PATHWAYS IN 2027

PART A: VCE Primary Enrolment
cont...

When making subject choices students should
consider studies that:

interest them
they are good at
lead to employment that they find appealing

prepare them for further training or tertiary
courses which they are considering

A list of the VCE subjects that will be offered for
selection for 2027 in Appendix One. The final VCE
grid will depend on levels of student interest for a
subject, staffing and timetabling constraints.

In consultation with the VCE Coordinator, students
may be able to undertake study outside the College
if we are unable to provide a particular study in
which they are interested. This will generally be done
through distance education — Virtual School Victoria.

To obtain their VCE certificate, students must
satisfactorily complete at least 16 units, including 4
units from the English group and three pairs of units
at 3/4 level for studies other than English (this may
include VET studies).

The College will provide advice to ensure that
students are undertaking the right number of units
and the right combination of units to graduate with
their VCE.

Some students will complete the VCE with the sole
objective of attaining their VCE certificate. Other
students will be aiming for an ATAR (Australian
Tertiary Admission Rank) score to provide them with
the opportunity of attaining a university placement.
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If students obtain an ‘S’ (satisfactory) result and
complete all of the graded assessment for a Unit 3/4
sequence in any VCE study, they are eligible for a
‘study score' which is a result out of 50. These study
scores are then scaled to become ATAR subject
scores. The scaling will depend on the subject and the
performance of students in that subject for the year.

The ATAR requires satisfactory completion of a Unit
3/4 sequence from the English group of studies. To
calculate an ATAR, the score for the English study
plus the subject scores for the next best 3 subjects
are considered as the ‘Primary 4 and their results
contribute fully to the ATAR. The subject score of
the 5th and 6th subjects, if available, make a minor
contribution to the ATAR score.

These scores are added together and undergo a
mathematical calculation to be ranked against other
students in the state for an ATAR score. The top ATAR
score possible is 99.95 with this score then going
down by 0.05 increments.

See Part C for information about VET course
contributions to the VCE certificate and ATAR.



SUMMARY OF PATHWAYS IN 2027

PART B: VCE VM Primary Enrolment

Each VCE VM study (subject) is made up of units that
are a semester in length. Units 1 & 2 are generally
taken in Year 11 and Units 3 & 4 in Year 12.

At GLC, students MAY undertake ONE VET course in
Year 10 for completion in Year 11.

Units1and 2 of each study can be taken as single
units — that is, you can complete only Unit 1 or only
Unit 2 of the study. Units 3 and 4 must be taken as a
sequence of two units.

VCE VM requires a minimum of 16 Units made up
of 3 Literacy or English units (2, 3, 4), 2 WRS, 2 PDS, 2
Math's or Numeracy, & 2 VET. VCE VM also requires
three Unit 3/ 4 sequences.
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VCE VM is based around the concept of work-related
learning, and it aims to harness students’ passions.
This approach emphasises the relevance of the

real world where students and teachers are often
involved in project partnerships with organisations,
community and individuals outside school. It
provides students with the opportunity to undertake
a study program where they will gain industry
specific experience and employability skills as well
as the skills they will need for further training in the
workplace, TAFE or University.

Short courses and excursions are part of the VCE VM
program and do not incur an extra charge.

VCE VM SAMPLE GRID

AVCE VM program will generally consist of 22-24 units taken over two years (i.e. 6 subjects).

Literacy Unit 1 unit 2 Unit 3 Unit 4 4
Numeracy or Maths unit 1 unit 2 unit 3 Unit 4 4
WRS Unit1 unit 2 Unit 3 Unit 4 4
PDS Unit 1 Unit 2 Unit 3 Unit 4 4
VET — Cert 2 Workplace Skills Year 1 Year 1 Year 2 Year 2 2
VET offsite (Cert 2 or above) Year 1 Year 1 Year 2 Year 2 2-4
SBAT or SWL (work placement) 1-2 1-2
Total 21-27

CURRICULUM LEVELS AND STRANDS

The gualification aims to provide the skills,
knowledge and attributes to enable students to
make informed choices about pathways to work
and further education. Following the successful
completion of VCE VM, students will receive a senior
certificate and a Statement of Results that details
the areas of study they have completed.

There are five compulsory subjects in the VCE VM
certificate. The curriculum options that fit within the
VCE VM structure at GLC are shown in the follwing
table:

Literacy VCE VM Literacy Units1&2

(or English) VCE Units: English Units 1 &2

Numeracy VCE VM: Numeracy Units1& 2

(or Maths) VCE Units: Mathematics (any — by
application form)

VET VET certificates — see list at end of
booklet

Work VCE VM Work Related Skills Units 3

Related Skills | & 4 (all accelerate)

Personal VCE VM Personal Development

Development | Skills Units1& 2

Skills




SUMMARY OF PATHWAYS IN 2027

PART C: VCE & VCE VM SUBJECTS OFFERED IN 2027 BY CURRICULUM AREA

Below is a list of subjects offered by GLC in 2027 from which students can nominate their preferences.
The subjects that will ‘run’ on the final grid are based on a number of factors including the level of interest
in the subject, the spread across curriculum areas and university prerequisites for courses.

Curriculum Area Subjects offered for nomination by GLC Page
Drama 9
Media 10
Music 11
Art Creative Practice * 12
Visual Communication & Design 13
Food Studies * 14
Applied Computing 15
TECHNOLOGY Product Design and Technology * 16
Systems Engineering 17

English 18

ENGLISH English Language 19
Literature 20

Legal Studies 21

COMMERCE Accounting 22
Business Management 23

Ceography 24

History Empires 25

HUMANITIES Modern History 26
Politics 27

Sociology 28

Health and Human Development 29

Outdoor and Environmental Studies * 30

Physical Education 31

Foundation Mathematics 32

General Mathematics 33

MATHEMATICS Mathematical Methods 34
Specialist Mathematics 35

Biology 36

Chemistry 37

SCIENCE Environmental Science 38
Physics 39

Psychology 40

French 4]
LANGUAGES CEriEn 42
Literacy Skills 44
Numeracy Skills 45
Personal Development Skills 46
Work Related Skills 47
Certificate Il Workplace Skills (2-years GLC) 48

* These subjects attract an additional levy. These levies are an estimate only and final levies will be determined when Tuition Fees are released to
families each year.

These levies are applied where there are relatively higher costs due to the usage of materials, or outsourcing activities to external providers:

* Food Studies - $500 per year

» OQutdoor and Environmental Studies - $1400 per year (includes all excursions, camps and gear hire)

* Art Creative Practice - $200 per year PLUS additional materials for major projects

e Product Design and Technology — Year 11 $250 levy; Year 12- $300 levy

e Systems Engineering — Year 11 & 12 $300 per year.



COMPONENTS OF VCE & VCE VM

PART D: Vet Courses

Vocational Education and Training (VET) is a
recognised component of the VCE certificate and
an integral part of the VCE VM (mandatory) & VPC
(optional) certificate. It provides students with the
opportunity to attend a training institution and
be involved in an industry specific course while
completing their senior schooling.

See Appendix Three for a list of VET courses
available to GLC students.

The College is involved in an arrangement with VET
providers in Geelong where students undertake
VET subjects which are generally conducted on

a Wednesday afternoon for first and Monday for
second year students. Students involved in VET are
expected to catch up on any missed schoolwork on
these afternoons of absence.

The courses offered and providers of the course are
following. The College is committed to contributing
$500 off the fees for students to undertake and
complete at least ONE VET course throughout their
time at the College, provided that students maintain
attendance requirements for the full duration of the
year (following the 4-week trial period) and obtain

a satisfactory ‘'S’ grade for all units of competence
attempted. Costs such as books, materials and
ancillary fees for off campus programs are to be
covered by parents.

The College arranges transport for students to VET
venues, not home. These arrangements can include
College buses, buses from other institutions, taxis
and public buses. Parents are expected to collect
their child/ren at the conclusion of the day.

VET courses provide credit toward the VCE in

various ways. This credit is based on the ‘units of
competence’ completed within the course. Generally,
the first year of a VET course earns a Unit1& 2 VCE
credit and the second year contributes a Unit 3 & 4
VCE credit. However, it is important to note that this
is not always the case and further information should
be sought from the VET coordinator or VET course
information sheets before selecting the course to
ensure students are aware of the exact contribution
of their VET course.

Some VET courses offer a VCAA examination

which enables students to earn a study score that
can contribute directly to the ATAR as one of the
student’s primary four scaled studies. These courses
are noted with an asterisk on the following pages.

Page 6

In most cases, a VCAA examination is not part of a
VET in schools course, but these courses can be used
to attain credit as a 5th or 6th subject towards an
ATAR calculation.

In contrast to VCE studies, VET programs are not
designed as stand-alone studies. Students must
undertake the entire VET course to attain their VET
qualification. In almost all cases, the courses go for 2
years. In most cases, completing the two-year course
may lead to a partial completion only. See the VET
coordinator for more information.

PART E: School-based
Apprenticeships /Traineeships

School Based Apprenticeship and Traineeships
(SbAT's) are open to students 15 years of age or

over who are permanent residents of Australia. The
program involves the student undertaking their
VCE, VCE VM & VPC at the College and undertaking
1full day of paid work during the school week. They
are employed and trained under the following
arrangements:

VCE/VCE VM & VPC studies are selected by
student

a training agreement registered with the Office of
Training and Tertiary Education (OTTE)

a negotiated training program leading to a
nationally recognised qualification - VET

paid work under some form of industrial
agreement that endorses Part-time
Apprenticeships, such as a Federal Industrial
Award, Australian Workplace Agreement (AWA) or
Certified Agreement (CA)

It is inevitable that there will be some work missed
on this day of work that students will be responsible
for catching up.

The credit towards VCE/VCE VM courses comes from
the VET course that students complete as part of
their school -based apprenticeship.

There are a wide variety of industries in which a
student can undertake a SbAT, e.g. childcare, fithess,
financial services, trades, community service and
many more. See your Careers Teacher for more
information.

It is important to note that if a VCE student is
considering a school-based apprenticeship, this
needs to be discussed at length with the Senior
School Coordinator. Combining a SbAT with VCE
requires considerations in student programming
due to the days absent for work placement.
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COMPONENTS OF VCE & VCE VM

PART F: VET COURSES OFFERED BY GLC THROUGH VARIOUS PROVIDERS
AROUND GEELONG as at June 2026:

Approximate course costs per year have been listed. Prices below are for 2026 and are subject to a slight
increase in 2027. GLC contributes $500 of the tuition fees listed below. Parents are invoiced for the remaining
fees as well as material fees. ‘Other’ are purchased by parents at the time stipulated by the institution. All
courses are Partial completion unless they have an Asterix* . #Costs indicated below are an indication and are
the 2026 prices.

Certificate lll in Early Childhood Education & Care (Partial qualification) $2,570
Certificate Il in Animal Care $2,570
Certificate Il in Automotive Vocational Preparation (Mechanical) $3,460
Certificate Il in Building & Construction (Bricklaying) Pre-app $3,460
Certificate Il in Building & Construction (Carpentry) Pre-app $3,460
Certificate Il in Electrotechnology (Pre-vocational) $3,100
Certificate Il in Engineering Studies $3,100
Certificate Il in Furniture Making Pathways $2,770
Certificate Il in Rail Fundamentals TBC

Certificate Il in Hospitality $2,160
Certificate Il in Cookery $2,160
1) [Nefol>{nlo] 'l Certificate Il in Plumbing (Pre-apprenticeship) $3,460
Certificate Il in Salon Assistant $2,770
Certificate Il in Allied Health Assistance (Partial Qualification) $2,570
Certificate Il in Beauty Services (Partial Qualification) $2,770
Certificate Ill in Business $1,960
Certificate lll in Community Services $2,240
Certificate Il in Design Fundamentals (Design Basics) $2,240
Certificate lll in Design Fundamentals (Graphic Design) $2,240
Certificate Il in Information Technology $2,240
Certificate lll in Laboratory Skills $2,570
Certificate Ill in Screen and Media $2,570

Certificate Il in Screen and Media (3D Game Design) $2,570
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COMPONENTS OF VCE & VCE VM

PART F: continued

Certificate Il in Music (performance)* $2,075

BELLARINE Cert Il in Equine * $3,100
SECONDARY
COLLEGE Certificate Il in Sport, Aquatics & Recreation* TBC

Certificate Il in Horticulture TBC

BELMONT HIGH . . . N
SCHOOL Certificate Il in Music (performance) $2,795

COVENANT Certificate Il Agriculture $2,570

COLLEGE Certificate Il Animal Care $2,570

GEELONG HIGH Certificate Ill Music production $2240

sielilenly Certificate Ill in Dance $2,570

Certificate Il in Engineering* $3,100

Certificate Il in Engineering (Automotive Engineers Program) $3,100

GEELONG
INDUSTRY
TRADE
TRAINING
CENTRE
(GITTC)

Certificate Il in Salon Assistant* $2,770
Certificate Il in Automotive Vocational Preparation (Mechanical)* $3,460
Certificate Il in Building & Construction (Carpentry) Pre-app $3,460
Certificate Il in Cookery* $2,770
Certificate Il in Food Processing TBC

Certificate Il in Horticulture*

NATIONAL FOOD

INSTITUTE Certificate Il in Supply Chain (Warehousing)

Certificate lll in Supply Chaing (Warehousing)*

Certificate Il in Beauty Services (Partial Qualification) $2,770
NORTH o . .
GEELONG Certificate Il in Sport & Recreation (1 year) $1570
SECONDARY e . .
COLLEGE Certificate Il in Music $2,795
Certificate Il in Business TBC
MATTHEW
FLINDERS GIRLS . : : . $2.240
SECONDARY Certificate IV in Music (Sweethearts) (TBC)
COLLEGE
GLc/
COVENANT VETA morphis: Certificate Il in Christian Ministry and Theology (TBC) $2,300
COLLEGE
SURF COAST
SECONDARY Certificate Il in Apparel, Fashion and Textiles* TBC
COLLEGE
STIRLING
NV =Xel l Certificate Il in Allied Health (full qualification) $2,500

AUSTRALIA



APPENDIX 1: Peoe?

ARTS

Units 1 & 2 can be undertaken separately

UNIT 1

Introducing Performance Styles and Conventions

In this unit students study three or more performance styles, examining the traditions of storytelling. They will devise
performances, telling stories that go beyond representations of reality. They will create an ensemble performance that
includes real or imagined characters based on stimulus material from personal experiences, cultural experiences and
known stories. They will document the play-making process. They will attend excursions to see professional plays. They
will analyse the professional play and evaluate their own stage production.

UNIT 2

Contemporary Drama Practices And Australian Identity

In this unit students explore the work of selected contemporary drama practitioners, including Australian practitioners.
They will create an original performance (ensemble or solo) based on a person, event, issue, place, artwork, piece of
music, piece of text or an icon — with Australian context. They will analyse their own stage production, as well as a
professional Australian play.

Units 3 & 4 must be undertaken in sequence

UNIT 3

Devised Ensemble Performance

In this unit students will work collaboratively to devise, develop and present an ensemble performance. Specific
play-making techniques will be used to extract dramatic potential from stimulus material, before applying and
manipulating conventions, dramatic elements, expressive skills, performance skills and production areas. Students will
experiment with the transformation of character, time and place, and the application of symbol. They will devise and
shape their work to communicate meaning and to have a specific impact on their audience. They will analyse their own
stage work. Two excursions form part of this Unit in order to analyse and evaluate a professional drama performance/s.

UNIT 4

Devised Solo Performance

This unit focuses on the development and presentation of a devised solo performance. Students will explore
contemporary works that are eclectic in nature, drawing on a range of performance styles and associated conventions
from both contemporary and traditional contexts. Students will extract dramatic potential from stimulus material using
play-making techniques to develop and present their short solo performance. Students will further refine their established
skills as they create this performance in response to a given structure. They will document and evaluate the stages
involved in the creation, development and presentation of their work. Students will take part in an excursion to view
performances that inspire and assist their play-making process.
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ARTS

Units 1 & 2 can be undertaken separately

UNIT 1

Media forms, Representations and Australian stories

Students develop an understanding of audiences and the concepts underpinning representations and meaning in different
media forms. They explore media codes and conventions and how meaning is constructed in media products. Students
analyse how representations, narratives, codes and conventions contribute to the media realities audiences engage with.
They gain an understanding of audiences as producers and consumers of media products.Through analysing narrative
structures, students consider the impact of media creators and institutions on production. They work across media forms
to develop representations that demonstrate each form’s characteristics and contribution to meaning. Students develop
an understanding of Australian fictional and non-fictional narratives. They build research skills to investigate and analyse
narratives, focusing on the influence of media professionals on production, genre and style. They experience the voices
and stories of Aboriginal and Torres Strait Islander creators to appreciate their contribution to Australia’s cultural identity.

UNIT 2

Narrative across media forms

In this unit, students further develop an understanding of the concept of narrative in media products and forms in
different contexts. Narratives in both traditional and newer forms include film, television, digital streamed productions,
audio news, print, photography, games and interactive digital forms. Students analyse the influence of developments in
media technologies on individuals and society; design, production and distribution of narratives in the media; and
audience engagement, consumption and reception. Students undertake production activities to design and create
narratives that demonstrate an awareness of the structures and media codes and conventions appropriate to
corresponding media forms.

Units 3 & 4 must be undertaken in sequence

UNIT 3

Media narratives, contexts and pre-production

In this unit, students explore stories that circulate in society through the analysis of a media narrative. They consider how
codes and narrative conventions structure meaning and contribute to media narratives. Through analysis, students
develop media language and an understanding of how codes and conventions are combined in a narrative. They study
how social, historical, cultural, economic and political contexts may influence media narratives and audience
readings.Through the study of a media narrative, students explore codes and narrative conventions and begin research
into how these techniques can be used in their own work. They investigate a media form, developing an understanding of
conventions appropriate to audience engagement and reception. Students use the pre-production stage of the media
production process to design a media product for a specified audience. Develop skills with media technologies, document
their progress, and create written and visual planning documents to support production and post-production in Unit 4.

UNIT 4

Media production: agency and control in and out of the media

In this unit, students focus on the production and post-production stages of the media production process, realising plans
created in Unit 3. They refine their media production through feedback and reflection, documenting its development. The
context in which media products are produced, distributed and consumed provides a framework through which audiences
interpret them. Social, historical, cultural, economic and political contexts may be reflected through the views and values
conveyed within media products. Media disseminate these views and values and can influence or challenge cultural
norms.Students view media products and analyse the role that media products and creators play within production
contexts. They explore the relationship between media and audiences, focusing on opportunities and challenges in the
contemporary media industry. Students consider communication between media and audiences, explore how media can
be used by governments, institutions and audiences, and analyse Australian government regulation of the media.
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ARTS

Units 1 & 2 can be undertaken separately

UNIT 1

Music

By performing, creating, analysing and responding to music works that exhibit different approaches, students explore and
develop their understanding of the possibilities of musical organisation. They prepare and perform ensemble and/or solo
musical works to develop technical control, expression and stylistic understanding on their chosen instrument/sound
source. At least two works should be associated with their study of approaches to music organisation. They create
(arrange, compose or improvise) short music exercises that reflect their understanding of the organisation of music and
the processes they have studied. They develop knowledge of music language concepts as they analyse and respond to a
range of music, becoming familiar with the ways music creators treat elements of music and concepts and use
compositional devices to create works that communicate their ideas. PLEASE NOTE: Students selecting Music are not
required to have had individual instrumental tuition. However, it is highly recommended.

UNIT 2

Music

By performing, analysing and responding to music works/examples that create different effects, students explore and
develop their understanding of how effect can be created. Through creating their own music, they reflect this
understanding. Students prepare and perform ensemble and/or solo musical works to develop technical control,
expression and stylistic understanding using their chosen instrument/sound source. They should perform at least one
work to convey a specified effect. They create (arrange, compose or improvise) short music exercises that reflect their
understanding of the organisation of music and the processes studied. As they analyse and respond to a wide range of
music, they become familiar with how music creators treat elements and concepts of music and use compositional
devices to communicate ideas. They continue to develop their understanding of common musical language concepts by
identifying, recreating and notating them.

Units 3 & 4 must be undertaken in sequence

UNIT3 & 4

Music Inquiry

In this study students interested in performing, composing/arranging and investigating music through music making,
analysing and responding. It recognises that music is often a collaborative art, while also involving individual work.Music
making is an integrated experience involving composing, arranging, interpreting, improvising, recreating, performing and
critiquing music. These activities involve active engagement in making, responding to and remaking music. Students
perform and compose/arrange music to demonstrate influences of existing styles and/or performers in relation to their
own works and those of others.Students develop aural skills by responding to music from a range of sources across time
and place, comparing musical characteristics. They analyse music works and/or styles and explore how they have
influenced later music makers, including their own works. They develop an understanding of how music elements,
concepts and compositional devices can be identified in different works, leading to reflection on own music making.

UNIT3 & 4

Music Repertoire Performance

This study students interpret and perform notated musical works and develop knowledge of musical styles and
performance practices. Students may perform on any instrument with an established repertoire. They work towards a
recital program demonstrating advanced technical and stylistic skills as soloists and ensemble members. Students develop
the ability to evaluate performances, justify performance decisions with musical evidence, and address technical,
expressive and stylistic challenges. They listen and respond to a wide range of music and study concepts such as scales,
harmony and rhythm. Selected works must demonstrate the required knowledge and skills for Outcome 1. Music styles
may include early music, baroque, classical, romantic, 20th- and 21st-century art music, musical theatre, and classical
traditions beyond the Western canon. The major task is preparing a recital program of up to 20 minutes and must include
at least one piece created since 1990 by an Australian composer.
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ARTS Art Creative Practice’

Units 1 & 2 can be undertaken separately

Interpreting Artworks and Exploring the Creative Practice

Students develop foundational skills in analysing and interpreting artworks using the Personal and Structural Interpretive
Lenses. They research the practices of three artists and explore how artworks communicate meanings and messages.
Through the Creative Practice, students experiment with materials, techniques, and processes across at least three art
forms, creating personal visual responses while documenting their ideas, experimentation, and reflections in a visual

UNIT1

diary.

Interpreting Artworks and Developing the Creative Practice

Students focus on the relationship between artists, society, and culture. They analyse and compare artworks from
different times and cultures using the Cultural Lens and other Interpretive Lenses. Students investigate collaborative
artistic practices and work collaboratively to develop visual responses in at least three art forms, documenting their
processes and evaluating how collaborative artworks communicate social and cultural meaning.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Investigation, Ideas, Artworks and the Creative Practice

Students begin developing a Body of Work through inquiry and project-based learning. They research the practice of a
selected artist and one of their artworks as a starting point, then explore personal ideas and experiment with materials,
techniques, and processes using the Creative Practice. Students apply Interpretive Lenses to both researched artworks
and their own making, producing at least one finished artwork that contributes to their developing Body of Work.

UNIT 3

Interpreting, Resolving and Presenting Artworks and the Creative Practice

Students continue refining their Body of Work through the Creative Practice. They present a critique of their process,
respond to feedback, and resolve their artworks for presentation. Students compare the practices of historical and
contemporary artists using Interpretive Lenses and document their entire Creative Practice, culminating in a resolved
Body of Work accompanied by supporting documentation for external assessment.

UNIT 4

* Please note that these subjects attract an additional levy of $200 per year plus additional materials for major projects that are
not available in the GLC storeroom.
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ARTS Visual Communication & Design

Units 1 & 2 can be undertaken separately

Finding, reframing and resolving design problems

In this unit students are introduced to the practices and processes used by designers to identify, reframe and resolve
human-centred design problems. They identify design problems and use human centred research methods to explore and
gain insights into the problem and prepare a design brief in response. Students are introduced to the phases of the VCD
design process — Discover, Define, Develop and Deliver. Practical projects in Unit 1 focus on the design of messages and
objects, in these projects they use methods, media and materials typically employed in the specialist fields of
communication and industrial design. Students also consider how design decisions are shaped by economic, technological,
cultural, environmental and social factors.

UNIT 1

Design contexts and connections

In Unit 2 students apply the VCD design process in its entirety. Practical tasks across the unit focus on the design of
environments and interactive experiences. Students develop spaces and interfaces that respond to both contextual
factors and user needs. Students explore the connections between design and its context, and the emotive potential of
interactive design experiences in both physical and digital spaces. Students also look to historical movements and cultural
design traditions as sources of inspiration, and in doing so consider how design from other times and places might
influence designing for the future. Students also consider how issues of ownership and intellectual property impact the
work of designers.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Visual communication in design practice

In this unit students explore and experience the ways in which designers work, while also analysing the work that they
design. Through a study of contemporary designers practising in one or more fields of design practice, students gain deep
insights into the processes used to design messages, objects, environments and/or interactive experiences. Students then
apply what they have learnt to their own design work, starting their SAT. They follow the VCD design process to design
two pieces that have distinct purposes and presentation formats but are connected by one client. Students apply the
Discover, Define and Develop phases of the VCD design process to start designing these pieces.

UNIT 3

Delivering design solutions

In this unit students continue to work on their SAT, resolving design concepts and presenting solutions for their two
designs. Ideas developed in Unit 3 are evaluated, selected, refined and shared with others. Manual and digital methods,
media and materials are explored together with design elements and principles, and concepts tested using models,
mock-ups or low-fidelity prototypes. When design concepts are resolved, students devise a pitch to communicate and
justify their design decisions, before responding to feedback through a series of final refinements.

UNIT 4
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TECHNOLOGY Food Stud ieS*

Units 1 & 2 can be undertaken separately

Food Origins

Students focus on food from historical and cultural perspectives, and investigate the origins and roles of food through
time and across the world. Students explore how humans have historically sourced their food, examining the general
progression from hunter-gatherer to rural-based agriculture, to today’s urban living and global trade in food. Students
consider the origins and significance of food through inquiry into one particular food-producing region of the world. They
look at Australian indigenous food prior to European settlement and how food patterns have changed since, particularly
through the influence of food production, processing and manufacturing industries and immigration. Students investigate
cuisines that are part of Australia’s culinary identity today and reflect on the concept of an Australian cuisine.

UNIT1

Food Makers

Students investigate food systems in contemporary Australia. They focus on commercial food production industries, while
comparing at food production in domestic and small-scale settings, as both a comparison and complement to commercial
production. Students gain insight into the significance of food industries to the Australian economy and investigate the
capacity of industry to provide safe, high-quality food that meets the needs of consumers.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Food in daily life

Students investigate the many roles and everyday influences of food. They explore the science of food: our physical need
for it and how it nourishes and sometimes harms our bodies. Students investigate the science of food appreciation, the
physiology of eating and digestion, and the role of diet on gut health. They analyse the scientific evidence, including
nutritional rationale, behind the healthy eating recommendations of the Australian Dietary Guidelines and the Australian
Guide to Healthy Eating. They investigate influences on food choices: how communities, families and individuals change
their eating patterns over time and how our food values and behaviours develop within social environments. Students
inquire into the role of food in shaping and expressing identity and connectedness, and the ways in which food
information can be filtered and manipulated. They investigate behavioural principles that assist in the establishment of
lifelong, healthy dietary patterns.

UNIT 3

Food issues, challenges and futures

Generating response Copilot said: In this unit, students examine Australia’s food systems within a global context and
explore the challenges of feeding a growing population sustainably. They investigate food security, food sovereignty and
food citizenship, while developing the knowledge and skills needed to make informed food choices. Students analyse food
information and misinformation, evaluate contemporary food trends, diets and fads, and apply evidence-based
approaches to nutrition-related issues. They strengthen food selection skills through interpreting food labels and
assessing marketing claims on food packaging. The unit also explores environmental, ethical and agricultural issues,
including climate change, land and water management, farming practices, food waste, and the role of innovation and
technology in food production. Through research, students investigate current food-related challenges, evaluate different
perspectives and solutions, and consider strategies that support a sustainable future for Australia’s food system.

UNIT 4

* Please note that these subjects attract an additional levy of $500 per year.
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TECHNOLOGY Applied Com pUting

Units 1 & 2 can be undertaken separately.

Applied Computing

Students are introduced to the stages of the problem-solving methodology. Students focus on how data can be used
within software tools such as databases and spreadsheets to create data visualisations, and the use of an object-oriented
programming (OOP) language to develop a working software solution. In Area of Study 1, as an introduction to data
analytics, students respond to teacher-provided solution requirements, designs and data to develop data visualisations. In
Area of Study 2, students respond to solution requirements to design and develop a working software solution using an
OOP language. They develop techniques for debugging and testing their software solution to ensure that it works as
intended.

UNIT 1

Applied Computing

Students focus on developing an innovative solution to a problem, need or opportunity that they have identified, and
develop an understanding of network environments, cyber security risks, threats to networks and strategies to reduce the
risks to data and information. In Area of Study 1, students work collaboratively and select a topic of interest involving an
emerging trend for further study to create an innovative solution. In Area of Study 2, as an introduction to cyber security,
students investigate networks and the threats, vulnerabilities and risks to data and information. They propose and justify
strategies to protect the security of data and information within a network.

UNIT 2

Unit 3 & 4 must be undertaken as a sequence.

Software Development

Students apply the problem-solving methodology to develop software solutions using an object-oriented programming
(OO0P) language. They build their understanding of the analysis, design and development stages involved in creating
effective software.

In Area of Study 1, students use teacher-provided requirements and designs to develop a set of working software
modules. They examine software requirements and design tools, then apply key features of an OOP language to create

UNIT 3

functional solutions.

In Area of Study 2, students analyse a problem, need or opportunity, develop a project plan, prepare a software
requirements specification, and design a software solution. This work forms the first part of the School-assessed Task
(SAT), which is completed in Unit 4.

Software Development

Students develop software solutions using an object-oriented programming (OOP) language while exploring how software
meets the needs of individuals and organisations. They also investigate cyber security risks associated with insecure
software development practices.

In Area of Study 1, students apply the development and evaluation stages of the problem-solving methodology to create a
working software solution based on the design completed in Unit 3. They test, evaluate and refine their solution and
review the effectiveness of their project plan. This work completes the School-assessed Task (SAT).

In Area of Study 2, students examine software development security practices and recommend strategies to improve
cyber security within organisations.

UNIT 4
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teciNoosY | Product Design & TeChnOIOgy*

Units 1 & 2 can be undertaken separately.

Design Practices

Generating response Copilot said: In this unit, students explore the role of designers in product design and examine how
they collaborate, conduct research and generate ideas across a range of specialisations. Using critical, creative and
speculative thinking, students investigate factors that influence design and apply the Double Diamond design approach to
develop product concepts. They analyse and evaluate existing products and technological innovations, gaining an
understanding of the purpose and importance of a design brief. Through practical work, students use manual and digital
drawing techniques to communicate ideas and develop graphical product concepts. They also explore materials, tools and
production processes, creating prototypes to test and refine design solutions. Throughout the unit, students build
technological skills, practise safe workshop procedures and develop innovative physical product concepts while gaining an
appreciation of the relationship between design, technology and user needs.

UNIT 1

Positive impacts for end users

Designers should look outward, both locally and globally, to research the diverse needs of end users. They should explore
how inclusive product design solutions can support belonging, access, usability and equity. In this unit, students
specifically examine social and/or physical influences on design. They formulate a profile of an end user(s), research and
explore the specific needs or opportunities of the end user(s) and make an inclusive product that has a positive impact on
belonging, access, usability and/or equity. Students also explore cultural influences on design. They develop an awareness
of how Aboriginal and Torres Strait Islander peoples design and produce products, how sustainable design practices care
for Country, and how traditions and culture are acknowledged in contemporary designs. Students also have opportunities
to make connections to personal or other cultural heritages.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

Ethical product design and development

In this unit, students investigate a real personal, local or global need or opportunity, with a focus on ethical design
considerations. They conduct research to generate product concepts and develop a proof of concept that addresses the
needs of intended users. Students examine how product designers respond to social, economic, environmental and
ethical issues, and analyse materials, sustainability practices, manufacturing processes and product lifecycles. Using a
problem-based approach and the Double Diamond design process, they apply design thinking to generate, test, analyse
and refine possible solutions. Students create a design brief, develop and evaluate product concepts, and select a
preferred concept to become their final proof of concept. Throughout the design process, they consider factors
influencing product design and use ethical research methods to investigate needs, define opportunities and create
innovative, sustainable and user-focused product solutions.

UNIT 3

Production and evaluation of ethical designs

In this unit students continue to work as designers throughout the production process. They observe safe work practices
in their chosen design specialisations by refining their production skills using a range of materials, tools and processes.
Students collect, analyse, interpret and present data, use ethical research methods and engage with end user(s) to gain
feedback and apply their research and findings to the production of their designed solution. Students also focus on how
speculative design thinking can encourage research, product development and entrepreneurial activity through the
investigation and analysis of examples of current, emerging and future technologies and market trends.

UNIT 4

* Please note that these subjects attract an additional levy of $250 per year for Unit1& 2, and $300 per year for Unit 3 & 4.
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Curriculum Area | Subject

rechinoroay | Gystems Engineering’

Units 1 & 2 can be undertaken separately.

Electrotechnological Systems Design

This unit focuses on mechanical engineering fundamentals as the basis of understanding the underlying principles and the
building blocks that operate in the simplest to more complex mechanical devices. They explore the elementary applied
physics, and the related mathematical calculations that can be applied to define and explain the physical characteristics of
these systems. Students apply their knowledge to design, construct, test and evaluate operational systems.

UNIT1

Mechanical Systems Design

Students study fundamental electrotechnology principles including applied electrical theory, representation of electronic
components and devices, elementary applied physics in electrical circuits, and mathematical calculations that can be
applied to define and explain electrical characteristics of circuits. The unit offers opportunities for students to apply their
knowledge in the design, construction, testing and evaluation of an operational system. The system should be
predominately electrotech based, but would generally have electro-mechanical components within the system. The
constructed system should provide a tangible demonstration of some of the theoretical principles studied in this unit.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

Integrated Systems Engineering

In this unit students study the engineering principles that are used to explain the physical properties of integrated systems
and how they work. Through the application of their knowledge, students design and plan an operational,
mechanical-electrotechnology integrated and controlled system. They learn about the technologies used to harness
energy sources to provide power for engineered systems. Comparisons are made between the impacts of the use of
renewable and non-renewable energy sources.

UNIT 3

Systems Engineering Projects

In this unit students complete the production work and test and evaluate the integrated controlled system they designed
in Unit 3. Students investigate new and emerging technologies, consider reasons for their development and analyse their
impacts. Students use their investigations, design and planning to continue the fabrication of their system. They use
project and risk management methods through the construction of the system and use a range of materials, tools,
equipment, and components. Students test, diagnose and analyse the performance of their system.

UNIT 4

* Please note that these subjects attract an additional levy of $300 per year. Please see page XX for further details.
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English

In this area of study, students engage in reading and viewing texts. They discuss and clarify the ideas and values presented
through character, setting and plot, and investigate point of view and/or voice. They develop inferential reading and
viewing skills, and consider how vocabulary, text structures and language features create meaning in different
ways.Students also engage with and develop an understanding of effective, cohesive writing. They apply and extend their

UNIT 1

use of imaginative, persuasive and informative texts through an awareness of context, purpose and audience. Students
read and engage with mentor texts that model effective writing. Through guided reading, they develop an understanding
of how vocabulary, text structures, language features and ideas combine to craft compelling texts. They consider how
purpose, context and audience influence and shape writing.

English

Students will develop their skills from Unit 1 through an exploration of a different text type. Students read or view a text,
engaging with the ideas, concerns and tensions, and recognise ways vocabulary, text structures, language features and
conventions of a text work together to create meaning. In this area of study, students consider the way arguments are
developed and delivered in many forms of media. Through the prism of a contemporary and substantial local and/or

UNIT 2

national issue, students read, view and listen to a range of texts that attempt to position an intended audience in a
particular context. They explore the structure of these texts, including contention, sequence of arguments, use of
supporting evidence and persuasive strategies. They closely examine the language and the visuals employed by the author
and offer analysis of the intended effect on the audience. Students apply their knowledge of argument to create a point of
view text for oral presentation.

English

In this unit, students read and respond to texts analytically and creatively. Students identify, discuss and analyse how the
features of selected texts create meaning and how they influence interpretation. In identifying and analysing explicit and
implied ideas and values in texts, students examine the ways in which readers are invited to respond to texts. Students
then explore a range of multimodal texts, considering form, purpose and audience, within a selected Framework of Ideas.

UNIT 3

From this, students create their own texts, drawing inspiration from mentor texts and given stimuli within the Framework.
Students then explain and justify their own authorial choices within a written commentary, where they detail their own
writing process, and their language choices with intended impact on their chosen audience.

English

In this unit, students consolidate their capacity to develop nuanced interpretations of how meaning is constructed
through language, structure, and context. They explore a range of media texts on a selected issue and consider how
authors use structure and persuasive strategies to build and develop their arguments with intended audience impact.
Students then consider effective persuasive strategies as they present their own argument on an issue that has recently
been debated in the media to their intended audience. Unit 4 culminates in preparation for the external examination,
requiring students to integrate analytical, creative, and argument analysis skills developed across both Units 3 and 4.

UNIT 4
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Language and communication

Language is an essential aspect of human behaviour and the means by which individuals relate to the world, to each other
and to the communities of which they are members. In this unit, students consider the ways language is organised so that
its users have the means to make sense of their experiences and to interact with others. Students explore the various
functions of language and the nature of language as an elaborate system of signs and conventions. The relationship
between speech and writing as the dominant language modes and the impact of situational and cultural contexts on
language choices are also considered. Students investigate children’s ability to acquire language and the stages of
language acquisition across a range of subsystems.

UNIT 1

Language change

In this unit, students focus on language change. Languages are dynamic and language change is an inevitable and
continuous process. Students consider factors contributing to change in the English language over time and factors
contributing to the spread of English. They explore texts from the past and from the present and consider how language
change affects each of the subsystems of language — phonetics and phonology, morphology, lexicology, syntax, discourse,
and pragmatics and semantics. Students also consider how attitudes to language change can vary markedly.

UNIT 2

Language variation and purpose

In this unit students investigate English language in contemporary Australian settings. They consider language as a means
of interaction, exploring how through written and spoken texts we communicate information, ideas, attitudes, prejudices
and ideological stances. Students examine the features of formal and informal language in both spoken and written
language modes; the grammatical and discourse structure of language; the choice and meanings of words within texts;
how words are combined to convey a message; the role played by the functions of language when conveying a message;
and the particular context in which a message is conveyed. Students learn how to describe the interrelationship between
words, sentences and text and explore how texts present message and meaning.

UNIT 3

Language variation and identity

In this unit students focus on the role of language in establishing and challenging different identities. There are many
varieties of English used in contemporary Australian society, influenced by the intersection of geographical, cultural and
social factors. Standard Australian English is the variety that is granted prestige in contemporary Australian society and, as
such, has a central role in the complex construct of a national identity. However, the use of language varieties can play
important roles in constructing users’ social and cultural identities. Students examine texts to explore the ways different
identities are imposed, negotiated and conveyed. Students explore how our sense of identity evolves in response to
situations and experiences, and is influenced by how we see ourselves and how others see us. Through our language we
express ourselves as individuals and signal our membership of particular groups. Students explore how language can
distinguish between ‘us’ and ‘them’, creating solidarity and reinforcing social distance.

UNIT 4
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Literature

VCE Literature Unit 1 nurtures students’ enjoyment and appreciation of the artistic and aesthetic merits of a range of
literary works, developing their awareness of the historical, social and cultural influences that shape texts. In Area of
Study 1 Reading practices, students consider the context, ideas, literary forms, features and language of a text and closely
examine how these shape meaning and reader response leading to a written close analysis response. In Area of study 2
students explore the concerns, ideas, style and conventions common to a literary movement. Students engage with the
ideas and concerns shared by the texts through language, settings, narrative structures and characterisation.

UNIT1

Literature

VCE Literature Unit 2 students’ delve deeper into the context and values of texts that explore more challenging ideas as
they explore the voices, perspectives and knowledge of Aboriginal and Torres Strait Islander authors and creators,
considering the importance of culture and identity and the impact of colonisation and its ongoing consequences, as well
as issues of reconciliation and reclamation. Students then continue to develop their ability to analyse language closely,
recognising that words have historical and cultural import through their study of a text that is representative of a specific
time period or culture, developing an understanding of the significance of historical and social context.

UNIT 2

Literature

In VCE Literature Unit 3, students consider the extent to which the form of a text contributes to its meaning through the
close analysis of a print text and a comparison with its screen adaptation, focusing on the extent to which meaning is
changed. Students then explore the different ways we can read and understand a text by first developing their own
interpretation, analysing how ideas, views and values are presented through literary forms, features and language.
Students then explore a supplementary reading that can enrich, challenge and/or contest the ideas and the views, values
and assumptions of the set text to further enhance the students’ understanding.

UNIT 3

Literature

VCE Literature Unit 4 begins with a focus on the imaginative techniques used for creating and recreating a literary work.
Students use their knowledge of how the meaning of texts can change as context and form change to construct their own
creative transformations of texts. In their adaptation of the tone and the style of the original text, students develop an
understanding of the views and values explored. This study then culminates in a detailed scrutiny of the language, style,
concerns and construction of texts. Students attend closely to textual details to examine the ways a selection of passages
from a text contribute to their overall understanding of the text as a whole. They consider literary form, features and
language, and the views and values of the text, then apply their understanding to produce a written close analysis,
supported by detailed references to the text.

UNIT 4
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Curriculum Area | Subject

COMMERCE Legal Studies

Units 1 & 2 can be undertaken separately

The presumption of innocence

Laws, including criminal law, aim to achieve social cohesion, protect individual rights and maintain social order. When a
criminal law is broken, a crime is committed that may result in charges and sanctions.In this unit, students develop an
understanding of legal foundations, including the types and sources of law, the characteristics of an effective law, and the
roles of parliament and the courts. They are introduced to and apply the principles of justice. Students investigate key
concepts of criminal law and apply them to actual and/or hypothetical scenarios to determine whether an accused may
be found guilty of a crime. In doing so, they develop an appreciation of how legal principles and information are used to
make reasoned judgments about culpability. Students also examine how criminal cases are determined and the purposes
of sanctions. They apply their understanding through consideration of recent criminal cases from the past four years.

UNIT 1

Wrongs and rights

Civil law aims to protect the rights of individuals. When rights are infringed, a dispute may arise requiring resolution, and
remedies may be awarded. In this unit, students investigate key concepts of civil law and apply these to actual and/or
hypothetical scenarios to determine whether a party is liable in a civil dispute. Students explore different areas of civil
law, and the methods and institutions that may be used to resolve a civil dispute and provide remedies. They apply
knowledge through an investigation of civil cases from the past four years. Students also develop an understanding of
how human rights are protected in Australia and possible reforms to the protection of rights, and investigate a
contemporary human rights issue in Australia, with a specific focus on one case study.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Rights and justice

The Victorian justice system, which includes the criminal and civil justice systems, aims to protect the rights of individuals
and uphold the principles of justice: fairness, equality and access. In this unit, students examine the methods and
institutions in the criminal and civil justice system, and consider their appropriateness in determining criminal cases and
resolving civil disputes. Students consider the Magistrates’ Court, County Court and Supreme Court within the Victorian
court hierarchy, as well as other means and institutions used to determine and resolve cases. Students explore topics such
as the rights available to an accused and to victims in the criminal justice system, the roles of the judge, jury, legal
practitioners and the parties, and the ability of sanctions and remedies to achieve their purposes. Students investigate the
extent to which the principles of justice are upheld in the justice system. Throughout this unit, students apply legal
reasoning and information to actual and/or hypothetical scenarios.

UNIT 3

The people, the law and reform

The study of Australia’s laws and legal system includes an understanding of institutions that make and reform our laws. In
this unit, students explore how the Australian Constitution establishes the law-making powers of the Commonwealth and
state parliaments, and how it protects the Australian people through structures that act as a check on parliament in
law-making. Students develop an understanding of the significance of the High Court in protecting and interpreting the
Australian Constitution. They investigate parliament and the courts, and the relationship between the two in law-making,
and consider the roles of the individual, the media and law reform bodies in influencing changes to the law, and past and
future constitutional reform. Throughout this unit, students apply legal reasoning and information to actual and/or
hypothetical scenarios.

UNIT 4
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Curriculum Area | Subject

COMMERCE Accou nting

Units 1 & 2 can be undertaken separately

Business and Accounting Fundamentals

Students explore the establishment of a business and the role of accounting in the determination of business success or
failure. It considers the importance of accounting information to stakeholders. Students analyse, interpret and evaluate
the performance of the business using financial and non-financial information. They use these evaluations to make
recommendations regarding the suitability of a business as an investment. Students record financial data and prepare
reports for service businesses owned by sole proprietors. Students also take into account the ethical considerations,

UNIT1

including financial, social and environmental considerations, faced by business owners when making business decisions.

Business and Accounting Fundamentals

Students develop their knowledge of the accounting process for sole proprietors operating a trading business, with a
focus on inventory, accounts receivable, accounts payable and non-current assets. Students use manual processes and
ICT, including spreadsheets, to prepare historical and budgeted accounting reports. Students analyse and evaluate the
performance of the business relating to inventory, accounts receivable, accounts payable and non-current assets. They
use relevant financial and other information to predict, budget and compare the potential effects of alternative strategies
on the performance of the business. Using these evaluations, students develop and suggest to the owner strategies to
improve business performance. Students consider the ethical considerations faced by business owners, including financial,
social and environmental considerations, when making business decisions.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Financial accounting for a trading business

Students focus on financial accounting for a trading business owned by a sole proprietor, and highlights the role of
accounting as an information system. Students use the double entry system of recording financial data and prepare
reports using the accrual basis of accounting and the perpetual method of inventory recording. Students develop their
understanding of the accounting processes for recording and reporting, and consider the effects of decisions made on the

UNIT 3

performance of the business. They interpret reports and information presented in a variety of formats and suggest
strategies to the owner to improve the performance of the business. Where appropriate, the accounting procedures
developed in each area of study should incorporate the application of the Conceptual Framework, financial indicators to
measure business performance, as well as the ethical considerations, including financial, social and environmental
considerations, faced by business owners when making business decisions.

Recording, reporting, budgeting and decision-making

Students further develop their understanding of accounting for a trading business owned by a sole proprietor and the role
of accounting as an information system. They use the double-entry system to record financial data and prepare reports
using the accrual basis of accounting and the perpetual inventory method. Both manual methods and ICT are used to
record and report information. Students extend their understanding of recording and reporting processes through
balance day adjustments and alternative depreciation methods. They investigate the role and importance of budgeting in
business decision-making and analyse accounting reports and graphical representations to evaluate business
performance. Using this evaluation, students suggest strategies to improve performance. Where appropriate, accounting
procedures should incorporate the Conceptual Framework, financial indicators and ethical, financial, social and
environmental considerations that influence business decisions.

UNIT 4
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Curriculum Area | Subject

comverce | Business Management

Units 1 & 2 can be undertaken separately

Planning a business

Small Businesses of all sizes are major contributors to the economic and social wellbeing of a nation. Therefore, how
businesses are formed and the fostering of conditions under which new business ideas can emerge are vital for a nation’s
wellbeing. Taking a business idea and planning how to make it a reality are the cornerstones of economic and social
development. In this unit students explore the factors affecting business ideas and the internal and external environments
within which businesses operate, and the effect of these on planning a business.

UNIT1

Establishing a business

This unit focuses on the establishment phase of a business’s life. Establishing a business involves complying with legal
requirements as well as making decisions about how best to establish a system of financial record keeping, staff the
business and establish a customer base. In this unit students examine the legal requirements that must be satisfied to
establish a business. They investigate the essential features of effective marketing and consider the best way to meet the
needs of the business in terms of staffing, management and financial record keeping. Students analyse management
practices by applying key knowledge to contemporary business case studies from the past four years.

UNIT 2

Units 3 & 4 must be undertaken in sequence

Managing a business

In this unit students explore the key processes and issues concerned with managing a business efficiently and effectively
to achieve the business objectives. Students examine the different types of businesses and their respective objectives.
They consider corporate culture, management styles, management skills and the relationship between each of these.
Students investigate strategies to manage both staff and business operations to meet objectives.

UNIT 3

Transforming a business

Businesses are under constant pressure to adapt and change to meet their objectives. In this unit students consider the
importance of reviewing key performance indicators to determine current performance and the strategic management
necessary to position a business for the future. Students study a theoretical model to undertake change, and consider a
variety of strategies to manage change in the most efficient and effective way to improve business performance. They
investigate the importance of leadership in change management. Using a contemporary business case study from the past
four years, students evaluate business practice against theory.

UNIT 4
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Curriculum Area | Subject

HUMANITIES GeOg ra phy

Units 1 & 2 can be undertaken separately

Hazards & Disasters

This unit investigates how people have responded to specific types of hazards and disasters. Hazards represent the
potential to cause harm to people and or the environment, whereas disasters are defined as serious disruptions of the
functionality of a community at any scale, involving human, material, economic or environmental losses and impacts.
Hazards include a wide range of situations including those within local areas, such as fast-moving traffic or the likelihood
of coastal erosion, to regional and global hazards such as drought and infectious disease. Students undertake an overview
of hazards before investigating two contrasting types of hazards and the responses to them.

UNIT1

Tourism

In this unit students investigate the characteristics of tourism: where it has developed, its various forms, how it has
changed and continues to change and its impact on people, places and environments, issues and challenges of ethical
tourism. Students select contrasting examples of tourism from within Australia and elsewhere in the world to support
their investigations.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

Changing the Land

This unit focuses on two investigations of geographical change: change to land cover and change to land use. Land cover
includes biomes such as forest, grassland, tundra, bare lands and wetlands, as well as land covered by ice and water. Land
cover is the natural state of the biophysical environment developed over time as a result of the interconnection between
climate, soils, landforms and flora and fauna and, increasingly, interconnections with human activity. Natural land cover is
altered by many processes such as geomorphological events, plant succession and climate change. Students investigate
two major processes that are changing land cover in many regions of the world: melting glaciers and ice sheets, and

UNIT 3

deforestation.

Human Population: Trends & Issues

Students investigate the geography of human populations. They explore the patterns of population change, movement
and distribution, and how governments, organisations and individuals have responded to those changes in different parts
of the world. Students study population dynamics before undertaking an investigation into two significant population
trends arising in different parts of the world. They examine the dynamics of populations and their environmental,
economic, social, and cultural impacts on people and places.

UNIT 4
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Curriculum Area | Subject

HUMANITIES History = Empires

Units 1 & 2 can be undertaken separately
Ottoman Empire (1299-1699)

In Unit 1 Empires, students investigate the foundations and features of the Ottoman Empire and the significant global
changes it brought to the wider world. From its origins in north-western Anatolia in 1299, the Ottoman Empire expanded
across south-eastern Europe, the Middle East and North Africa, becoming one of the most powerful empires of the early
modern period. The conquest of Constantinople in 1453 transformed regional trade and established Ottoman control over
key land and maritime routes linking Europe and Asia. The empire’s political, military, religious, and economic structures
enabled its expansion and consolidation, while rivalries with powers such as the Habsburgs, Safavids and Venetians
shaped its development. The local and international challenges that emerged influenced the management, defence and
long-term stability of the empire

UNIT1

British Empire 1583-1788

In Unit 2 Empires, students investigate the foundations and features of the British Empire and the significant global
changes they brought. The British Empire was late to the party in terms of Empire building. Britain circumvented the
power of other established empires, gaining access to goods through alternative routes. By harnessing new knowledge
and technologies, their voyages of exploration into the Asia-Pacific, the Americas and Africa challenged the hegemony of
power of existing empires. Wars and conflicts escalated as the quest for territorial power and resources intensified.

UNIT 2

Units 3 & 4 must be undertaken in sequence. The topic of REVOLUTIONS may be studied here if the
majority of the class would prefer this focus.

Revolutions — Russia

In VCE History Units 3 and 4: Revolutions, students investigate one of the most dramatic periods of change in modern
history: the Russian Revolution and its aftermath between 1896 and 1927. Students explore the collapse of Tsarist rule,
the revolutionary upheavals of 1917, the Civil War, and the establishment of the Soviet Union. Through the study of
significant events, ideas, individuals and popular movements, students examine how and why revolutionary change
occurred and assess its impact on society. Using primary sources and engaging with competing historical interpretations,
students develop evidence-based arguments about the causes and consequences of revolution. This subject challenges
students to think critically about power, ideology and change, while gaining insight into an event that reshaped Russia and
influenced global history for generations.

UNIT 3

Revolutions — China

In VCE History Units 3 and 4: Revolutions, students investigate the causes and consequences of revolutionary change in
China between 1912 and 1976. This fascinating period begins with the collapse of the Qing Dynasty and follows China’s
transformation through warlordism, the rise of the Chinese Communist Party, the Chinese Civil War, and the
establishment of the People’s Republic of China in 1949. Students explore the roles of influential figures such as Sun Yixian
(Sun Yat-sen), Chiang Kai-shek and Mao Zedong, as well as the impact of popular movements and ideological change.
Through the analysis of primary sources and historical interpretations, students develop evidence-based arguments about
the causes, significance and consequences of revolution, while examining how revolutionary change reshaped Chinese

UNIT 4

society and continues to influence the modern world.
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Curriculum Area | Subject

HUMANITIES Modern HiStOry

Units 1 & 2 can be undertaken separately

UNIT1

Modern History

Modern History explores the major social, political, economic and cultural changes that transformed the world from the
late nineteenth century to the mid-twentieth century. Students investigate the impact of imperialism, militarism,
nationalism, industrialisation and modernisation as empires expanded and competed across the globe. They examine
significant events and developments including German and Italian unification, the Meiji Restoration, World War One, the
Great Depression and World War Two. The unit explores how conflict, economic hardship and technological change
reshaped societies, borders and power structures, contributing to the rise of new nations and political ideologies.
Students analyse the emergence of fascism, communism and democracy, the Holocaust, increasing militarism in Europe
and Asia, and the challenges to international peace. They also consider how writers, artists and other cultural figures
reflected, promoted or resisted these profound social and political changes.

UNIT 2

Modern History

Modern History explores the major political, social and economic changes that shaped the world from the end of World
War Two to the early twenty-first century. Students investigate the origins, nature and impact of the Cold War, including
the ideological struggle between democracy and communism, proxy conflicts and the collapse of the Soviet Union. They
examine decolonisation and the emergence of new nations across Africa, Asia, the Middle East and the Pacific, as well as
ongoing ethnic and sectarian conflicts. The unit explores influential social movements, including civil rights, feminism and
environmentalism, and the growth of international organisations and partnerships. Students also analyse the changing
world order of the twenty-first century, considering the impact of terrorism, the September 11 attacks, wars in
Afghanistan and Iraq, the Global Financial Crisis, and technological developments such as the internet and the Arab
Spring.

Units 3 & 4 must be undertaken in sequence.

UNIT 3

Australian History

In Units 3 and 4 Australian History, students explore the foundational and transformative events, ideas and perspectives
that have shaped Australia’s development. The study is examined within both national and global contexts, including the
experiences of Aboriginal and Torres Strait Islander peoples, Australia’s history as a British colony, and its place within the
Asia-Pacific region. Students investigate how Aboriginal and Torres Strait Islander peoples maintained the world’s oldest
continuous cultures through sophisticated systems of land management, social organisation and cultural practice. They
examine the profound impact of European colonisation and key turning points such as the gold rushes, Federation, world
wars, social reforms, migration and Indigenous rights movements. Through these developments, students consider how
Australia evolved into a multicultural and democratic society while recognising that the nation’s history remains contested
and subject to ongoing interpretation and debate.

UNIT 4

Australian History

Students develop historical inquiry skills by analysing primary and secondary sources to construct evidence-based
arguments about Australia’s past. They investigate significant events, movements, individuals and ideas to understand the
causes and consequences of continuity and change in Australian society. In doing so, students examine how social,
political, economic, environmental and cultural developments influenced the lives of Australians and shaped the nation
over time. They evaluate the extent to which different groups contributed to, resisted or were affected by change, and
consider how historical experiences varied across communities. Students engage with competing interpretations and
debates about the past, exploring diverse Indigenous and non-Indigenous perspectives. Through this process, they deepen
their understanding of the complexity of Australian history and the ways in which interpretations of the past continue to
influence contemporary society.
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Curriculum Area | Subject

HUMANITIES Politics

Units 1 & 2 can be undertaken separately

Politics, Power and Political Actors

Why do some countries become stable democracies while others experience instability, corruption or authoritarian rule?
In Unit 1 Politics, students explore the foundations of political systems, examining how power is distributed, exercised and
challenged. Through case studies from Latin America, students investigate issues such as democratic consolidation,
political instability, populism, inequality and the enduring influence of historical legacies on contemporary politics.
Students analyse the role of governments, political parties, interest groups and citizens in shaping political outcomes,
while developing an understanding of key political concepts including power, authority, legitimacy and democracy. This
unit provides students with the tools to understand the forces that shape societies and influence the lives of millions
across the world.

UNIT 1

Politics, Power and Political Actors

What threatens democracy in the twenty-first century? Can democratic institutions withstand challenges such as
authoritarianism, disinformation, populism, and foreign interference? In Unit 2 Politics, students examine the strengths
and vulnerabilities of democratic systems through a focus on Eastern Europe and Russia. Students investigate the rise of
authoritarianism, the erosion of democratic norms, the use of propaganda and political violence, and the ways individuals
and movements challenge existing power structures. By analysing contemporary examples, students develop a deeper
understanding of how democracy can be protected, undermined, or transformed. This unit encourages students to
critically evaluate political systems and consider the ongoing struggle between democratic values and authoritarian
power.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

Global Cooperation and Conflict

In Unit 3 Politics, students explore the complex challenges facing the international community and the ability of states and
international organisations to respond. Through a detailed study of Weapons of Mass Destruction (WMDs) and armed
conflict in Myanmar, students examine how political actors pursue their interests in an increasingly interconnected world.
Students investigate nuclear, chemical and biological weapons, the role of international agreements such as the Nuclear
Non-Proliferation Treaty, and the efforts of organisations such as the United Nations and ICAN to reduce global threats.
They also analyse the causes, consequences and responses to the ongoing crisis in Myanmar, considering issues of
sovereignty, human rights, diplomacy and international law. This unit develops students’ ability to evaluate the
effectiveness of global governance in addressing some of the world's most pressing security challenges.

UNIT 3

Power in the Indo-Pacific

In Unit 4 Politics, students investigate the changing balance of power in the Indo-Pacific and the role of political actors in
shaping regional order. A major focus is the rise of the People’s Republic of China (PRC) and its growing economic, political
and strategic influence. Students examine issues such as the Belt and Road Initiative, Wolf Warrior diplomacy, the South
China Sea, Taiwan and regional security. They also explore Australia’s role in the Indo-Pacific, analysing how Australian
governments have responded to China's rise through diplomacy, trade, defence partnerships and initiatives such as
AUKUS. Through the evaluation of competing perspectives and evidence, students assess how power is exercised,
challenged and contested, gaining a deeper understanding of the opportunities and challenges facing Australia in one of
the world’s most dynamic regions.

UNIT 4
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Curriculum Area | Subject

HUMANITIES SQCiOlogy

Units 1 & 2 can be undertaken separately

UNIT 1

Youth and family

In this unit, students use sociological methodology to explore the social category of youth and the social institution of
family. Sociologists draw on methods of science to understand how and why people behave the way they do when they
interact in a group. Sociology attempts to understand human society from a holistic point of view, including consideration
of society’s composition, how it is reproduced over time and the differences between societies. When sociologists
investigate a topic, they attempt to do so with a reflective, critical mindset. Sociologists are guided by theories, or
frameworks, to explain and analyse how social action, social processes and social structures work.

UNIT 2

Deviance and crime

In this unit, students explore the concepts of deviance and crime. The study of these concepts from a sociological

perspective involves ascertaining the types and degree of rule-breaking behaviour, examining traditional views of

criminality and deviance and analysing why people commit crimes or engage in deviant behaviour. It also involves
consideration of the justice system, how the understanding of crime and deviance has changed over time, and the
relationship between crime and other aspects of a society, such as age and gender.

Units 3 & 4 must be undertaken in sequence.

UNIT 3

Culture and ethnicity

In this unit, students explore culture and ethnicity within Australian society through the study of Australian Indigenous
cultures and migrant groups. They critically examine the historical suppression of Aboriginal and Torres Strait Islander
cultures and the factors that have contributed to increasing public awareness and recognition of Indigenous histories,
identities and cultural practices. Students consider both Indigenous and non-Indigenous perspectives and the continuing
influence of past events on contemporary society. They also investigate ethnicity as a key sociological concept that shapes
individual and group identity, social interactions and belonging. Through the study of migrant groups, students examine
how ethnic identities are formed, maintained and transformed by social, cultural and political influences. The unit
explores the dynamic nature of ethnicity, distinguishing it from race, and highlights how diverse and evolving ethnic
identities contribute to the multicultural character of contemporary Australian society.

UNIT 4

Community, social movements and social change

In this unit, students explore the ways sociologists have thought about the idea of community and how the various types
of community are experienced. They examine the relationship between social movements and social change. In Area of
Study 1, students examine the changing definitions and experiences of community. This includes examination of the
challenges and opportunities posed by political, social, economic and technological change. Students examine the concept
of community with particular reference to the theories of Ferdinand Tonnies and Michel Maffesoli. In Area of Study 2,
students investigate the role of social movements. A social movement involves a group engaged in an organised effort to
achieve social change. Students develop an understanding of the purpose, evolution, power and outcomes of social

movements.
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Understanding health and wellbeing

In this unit, students explore health and wellbeing as a concept with varied and evolving perspectives and definitions.
They understand that it occurs in many contexts and is subject to different interpretations. As a foundation to their
understanding of health, students investigate the World Health Organization’s (WHO) definition and other
interpretations. They also explore the fundamental conditions required for health as stated by the WHO, providing a

UNIT 1

social justice lens for health inequities. Students identify perspectives relating to health and wellbeing, and inquire into
factors that influence health attitudes, beliefs and practices, including among Aboriginal and Torres Strait Islander
Peoples. They examine dimensions of health and wellbeing, influences on health outcomes, and indicators used to
measure health status. With a focus on youth, the unit equips students to consider their own health and their cohorts
Building health literacy by interpreting in a research investigation into a youth health focus area, in the role of food.

Managing health and development

In this unit, students investigate transitions in health and wellbeing, and human development, from lifespan and societal
perspectives. They explore the changes and expectations that are integral to the progression from youth to adulthood.
Students apply health literacy skills through an examination of adulthood as a time of increasing independence and
responsibility, involving the establishment of long-term relationships, possible considerations of parenthood and

UNIT 2

management of health-related milestones and changes. Students explore health literacy through an investigation of the
Australian healthcare system from the perspective of youth and analyse health information. They investigate the
challenges and opportunities presented by digital media and consider issues surrounding the use of health data and
access to quality health care.

Australia’s health in a globalised world

In this unit, students look at health and wellbeing, disease and iliness as being multidimensional, dynamic and subject to
different interpretations and contexts. They explore health and wellbeing as a global concept and take a broader
approach to inquiry. Students consider the benefits of optimal health and wellbeing and its importance as an individual
and a collective resource. They extend this to health as a universal right, analysing and evaluating variations in the health
status of Australians. Students focus on health promotion and improvements in population health over time. Through
researching health improvements and evaluating successful programs, they explore various public health approaches and
the interdependence of different models. While the emphasis is on the Australian health system, the progression of
change in public health approaches should be seen within a global context.

UNIT 3

Health and human development in a global context

In this unit, students examine health and human development in a global context. They use data to investigate health
status and human development in different countries, exploring factors that contribute to health inequalities between
and within countries, including the physical, social and economic conditions in which people live. Students build their
understanding of health by examining changes in health status over time and studying sustainability. They consider the
health implications of globalisation and trends relating to climate change, digital technologies, trade, tourism, conflict and
population movement.Students consider global action to improve health and human development, focusing on the
United Nations’ (UN’s) Sustainable Development Goals (SDGs) and the objectives of the World Health Organization
(WHO). They also investigate the role of non-government organisations and Australia’s aid program. Students evaluate
the effectiveness of health initiatives and programs in a global context and reflect on their capacity to act.

UNIT 4
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Exploring Outdoor Experiences

This unit examines some of the ways in which Indigenous peoples and non-Indigenous peoples understand and relate to
nature through experiencing outdoor environments. The focus is on individuals and their personal responses to
experiencing outdoor environments. Students are provided with the opportunity to explore the many ways in which
nature is understood and perceived. Students develop a clear understanding of the range of motivations for interacting
with outdoor environments, the factors that affect an individual’s access to experiencing outdoor environments and how

UNIT 1

they connect with outdoor environments. Through outdoor experiences, students develop practical skills and knowledge
to help them act sustainably in outdoor environments. Students understand the links between practical experiences and
theoretical investigations, gaining insight into a variety of responses to, and relationships with, nature.

Discovering Outdoor Environments

This unit focuses on the different ways to understand outdoor environments and the impact of humans on outdoor
environments. In this unit students study the effects of natural changes and impacts of land management practices on the
sustainability of outdoor environments by examining a number of case studies of specific outdoor environments, including
areas where there is evidence of human intervention. Students develop the practical skills required to minimise the
impact of humans on outdoor environments. They comprehend a range of vocational perspectives that inform human use
of outdoor environments. Through reflecting upon their experiences of outdoor environments, students make

UNIT 2

comparisons between outdoor environments, as well as develop theoretical knowledge about natural environments.

Relationships with outdoor environments

The focus of this unit is the ecological, historical and social contexts of relationships between humans and outdoor
environments in Australia. Case studies of impacts on outdoor environments are examined in the context of changing
human relationships with outdoor environments in Australia over 60,000 years.Students consider factors that influence
relationships with outdoor environments and examine the dynamic nature of relationships between humans and their

UNIT 3

environment.Students participate in multiple experiences in outdoor environments, including areas where there is
evidence of human interaction. Through these experiences, students compare and reflect on outdoor environments while
developing knowledge and skills related to specific environments.Students undertake an independent investigation into
changing relationships with, and the sustainability of, at least two visited outdoor environments across Units 3 and 4,
assessed in Unit 4, Outcome 3.

Sustainable outdoor environments

Students explore the sustainable use and management of outdoor environments. They assess the health of outdoor
environments and consider its importance for the future of Australian environments and communities. Students examine
sustainable relationships with outdoor environments and the need to balance human and environmental needs. They
investigate legislation, conventions and management strategies that support healthy and sustainable outdoor
environments in Australia. Students participate in experiences in outdoor environments, investigating their health and

UNIT 4

management. They develop practical skills and knowledge, evaluate strategies and actions, and reflect on and compare
environments using theoretical understanding. As global citizens, students investigate how individuals and communities
promote sustainable outdoor environments and propose solutions to environmental threats. Students independently
investigate changing relationships with, and the sustainability of, at least two visited outdoor environnments in Units 3/4.

* Please note that these subjects attract an additional levy of $1,300 per year which includes all excursions, camps and gear hire.
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Physical Activity, Sport and Society

In this unit, students explore how the musculoskeletal and cardiorespiratory systems work together to produce
movement. Students investigate the role and function of the main structures in each system and how they respond to
movement. Through participation in practical activities, students explore and analyse the relationships between the body
systems and movement, and how these systems interact and respond at various intensities. Students investigate possible
conditions and injuries associated with the musculoskeletal system and recommend and implement strategies to
minimise and manage such injuries and conditions. They consider the ethical implications of using permitted and
prohibited practices to improve the performance of the body systems, evaluating perceived physiological benefits and
describing potential harms.

UNIT1

Active Lifestyles

This unit develops students’ understanding of physical activity, sport and exercise from a participatory perspective.
Students examine different types of physical activity and the role of participation and sedentary behaviour in health and
wellbeing. Through practical activities, students explore physical activities within and beyond their community. They
examine the benefits of movement and the consequences of inactivity. Using methods to assess physical activity and
sedentary behaviour, students analyse data to identify barriers and enablers, evaluate strategies that promote
participation, and develop a personal plan to support active lifestyles. By investigating contemporary issues associated
with physical activity, sport and exercise, students explore factors affecting access, inclusion, participation and
performance. They select and analyse an issue at the local, national or global level, investigating movement experiences
that highlight the issue and develop an understanding of historical, current and future implications.

UNIT 2

Movement Skills and Energy for Physical Activity

This unit introduces students to principles used to analyse human movement from a biophysical perspective. Students use
a variety of tools and coaching techniques to analyse movement skills and apply biomechanical and skill-acquisition
principles to improve and refine movement in physical activity, sport and exercise. They use practical activities to
demonstrate how correctly applying these principles can lead to improved performance outcomes.

Students consider the cardiovascular, respiratory and muscular systems and the roles of each in supplying oxygen and
energy to the working muscles. They investigate the characteristics and interplay of the 3 energy systems for performance
during physical activity, sport and exercise. Students explore the causes of fatigue and consider different strategies used
to postpone fatigue and promote recovery.

UNIT 3

Training to Improve Performance

Generating response Copilot said: In this unit, students’ participation in physical activity forms the foundation for
understanding how to improve performance from a physiological perspective. Students analyse movement skills and
fitness requirements and apply training principles and methods to improve performance at individual, club and elite
levels.Performance improvements, particularly in fitness, depend on the ability of the individual and/or coach to gain,
apply and evaluate training knowledge. Students assess fitness and use collected data to justify fitness test selection
based on the physiological requirements of an activity, including muscles used, energy systems and fitness components.
They then use physiological data, training principles and methods to design a training program. Program effectiveness is
evaluated according to individual needs and chronic adaptations to training.

UNIT 4
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Curriculum Area | Subject

waematics | Foundation Mathematics

Units 1 & 2 can be undertaken separately

UNIT1&2

Foundation Mathematics

Foundation Mathematics Units 1 and 2 provide students with the mathematical knowledge, skills and confidence to solve
practical problems encountered in everyday life, the workplace, further study and the wider community.

In Unit 1, students strengthen their mathematical foundations while developing their ability to work independently and
collaboratively, communicate mathematical ideas, and apply mathematics to make informed decisions. Students explore
topics from the areas of Algebra, Number and Structure, Data Analysis, Probability and Statistics, Discrete Mathematics,
and Space and Measurement.

UNIT1&2

Foundation Mathematics

In Unit 2, students extend their understanding by applying mathematics to a range of real-world situations, including
contexts related to work, personal finance, other studies and everyday life. Students continue to develop skills across the
areas of Algebra, Number and Structure, Data Analysis, Probability and Statistics, Discrete Mathematics, and Space and
Measurement.

Throughout both units, students use a variety of mathematical techniques and technologies to investigate problems,
analyse data, interpret information and communicate solutions. An emphasis is placed on developing practical
mathematical skills that support success in everyday life, employment and future learning pathways.

Assessment tasks include mathematical investigations and one end of unit examination.

Units 3 & 4 must be undertaken in sequence.

UNIT3 & 4

Foundation Mathematics

Foundation Mathematics Units 3 and 4 provide students with the mathematical knowledge, skills and understanding to
solve practical problems in a variety of real-world contexts. The course focuses on developing students’ confidence and
capability to apply mathematics in workplace, personal, community and further learning settings.

The study is organised around four areas of study: Algebra, Number and Structure; Data Analysis, Probability and
Statistics; Discrete Mathematics; and Space and Measurement. These areas are integrated across the two units, allowing
students to develop and apply their mathematical understanding through meaningful and relevant investigations.

UNIT3 & 4

Foundation Mathematics

Students engage with contexts drawn from everyday life, employment, personal finance, community issues and
contemporary local, national and global situations. They learn to interpret information, analyse data, solve problems,
make informed decisions and communicate mathematical reasoning effectively.

Throughout Units 3 and 4, students apply a range of mathematical techniques involving number, measurement, algebra,
graphs, statistics, networks and financial calculations. Technology is used extensively to support investigation, analysis
and communication, while students also develop confidence in mental and by-hand methods of estimation and
calculation.

Assessment tasks include three mathematical investigations and one end of year examination.
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Curriculum Area | Subject

matiematics | General Mathematics

Units 1 & 2 can be undertaken separately

General Mathematics

General Mathematics Units 1 and 2 provide students with opportunities to develop mathematical knowledge, skills and
reasoning across a broad range of contexts while preparing them for the study of General Mathematics Units 3 and 4.

Students explore topics from the areas of Data Analysis, Probability and Statistics; Algebra, Number and Structure;
Functions, Relations and Graphs; Discrete Mathematics; and Space and Measurement. Through these areas of study,
students develop their ability to analyse data, model real-world situations, investigate mathematical relationships and
solve practical problems.

UNIT1&2

General Mathematics

Technology, including the CAS calculator, is used extensively to support learning, investigation and problem-solving.
Students are encouraged to develop both technology-based and by-hand mathematical skills.

The course places a strong emphasis on mathematical reasoning, communication and the application of mathematicsin a

UNIT1&2

variety of contexts.

Assessment tasks include mathematical investigations/problem solving tasks and two end of unit examinations.
e Examination 1: All Multiple Choice, summary notes and CAS allowed
e Examination 2: Short Answer, summary notes and CAS allowed

Units 3 & 4 must be undertaken in sequence.

General Mathematics

General Mathematics Units 3 and 4 focus on the application of mathematics to real-world situations and the development
of problem-solving, modelling and decision-making skills. Students use mathematical concepts to analyse data, investigate
financial situations and solve practical problems relevant to everyday life, business and industry.

The course covers the study areas of Data Analysis, Recursion and Financial Modelling, Matrices, and Networks and
Decision Mathematics. Students learn to interpret and analyse data, model financial situations, use matrices to represent
and solve problems, and apply network techniques to optimise routes and make informed decisions.

UNIT3 & 4

General Mathematics

Technology, including the CAS calculator, is an essential part of the course and is used to investigate, analyse and
communicate mathematical solutions. Students develop their ability to apply mathematical knowledge in both routine
and non-routine contexts while strengthening their reasoning and analytical skills.

UNIT3 & 4

The course provides an excellent foundation for further study, employment and everyday decision-making.

Assessment tasks include four mathematical investigations (SAC’s) and two end of year examinations.
e Examination 1: All Multiple Choice, summary notes and CAS allowed
e Examination 2: Short Answer, summary notes and CAS allowed
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Curriculum Area | Subject

matiematics | Mathematical Methods

Unit 1 must be successfully completed before a student may commence Unit 2.

UNIT1&2

Mathematical Methods

Mathematical Methods is designed for students with strong algebraic skills who are considering further study in
Mathematics at University. The prerequisite for Mathematical Methods Units 1 and 2 is the successful completion of Year
10 Advanced Mathematics, with an average of 75% or higher across assessment tasks. Students enrolled in other Year 10
Mathematics classes may be considered following consultation with their Mathematics teacher.

Mathematical Methods Unit 1 and 2 provides a pathway to studying Mathematical Methods at the Unit 3 and 4 level and
General Mathematics Units 3 and 4. The areas of study are ‘Functions and Graphs’, ‘Algebra’, ‘Calculus’, and ‘Probability
and Statistics’. The course provides an introductory study of key knowledge, skills and processes involved in these areas
and their applications in a variety of practical and theoretical contexts.

UNIT1&2

Mathematical Methods

In undertaking this unit, students are expected to be able to apply techniques, routines and processes involving rational
and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic manipulation, equations,
graphs, probability, counting methods, differentiation and anti-differentiation with and without the use of technology.
There are three outcomes — define and explain key concepts and apply a range of mathematical routines and procedures,
application in non-routine contexts and analysis, and appropriate use of technology (CAS Calculator).

Assessment tasks include mathematical modelling/problem solving tasks and two end of unit examinations.
* Examination 1: Technology and Notes Free
¢ Examination 2: Technology and Notes Allowed

Units 3 & 4 must be undertaken in sequence.

UNIT3 & 4

Mathematical Methods

Mathematical Methods Units 3 and 4 consists of the following areas of study: ‘Functions and graphs’, ‘Calculus’, ‘Algebra’
and ‘Probability and Statistics’. The course extends the introductory study of key knowledge, skills and processes involved
in these areas in Unit 1 and 2 to include combinations of these areas and their applications in a variety of practical and
theoretical contexts.

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists, tables, diagrams, geometric constructions, algebraic manipulation, equations,
graphs, differentiation, anti-differentiation, integration, applications of derivatives and differentiation, identifying and
analysing key features of the functions, random variables, discrete and continuous probability distributions, the
distribution of sample proportions and inference with and without the use of technology.

UNIT3 & 4

Mathematical Methods

Mental and by-hand approaches to estimation and computation are required skills. The use of technology for working
mathematically is incorporated in each unit. There are three outcomes — define and explain key concepts and apply a
range of mathematical routines and procedures, application in non-routine contexts and analysis, and appropriate use of
technology (CAS Calculator).

Assessment tasks include three mathematical modelling/problem solving tasks and two end of year examinations.
* Examination 1: Technology and Notes Free
e Examination 2: Technology and Notes Allowed
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MATHEMATICS Specialist Mathematics

Unit 1 must be successfully completed before a student may commence Unit 2.

Specialist Mathematics

Specialist Mathematics Units 1 and 2 provide an in-depth study of mathematics for students with a strong interest in the
subject and its applications. The course emphasises mathematical structure, modelling, problem-solving, reasoning and
proof, while developing advanced concepts, skills and processes for further study in mathematics and related fields. When
studied alongside Mathematical Methods Units 1 and 2, it provides comprehensive preparation for Specialist
Mathematics Units 3 and 4, which also assume concurrent or prior completion of Mathematical Methods Units 3 and 4.
Students explore a range of mathematical areas, including algebra, number and structure, data analysis, probability and
statistics, discrete mathematics, functions, relations and graphs, and space and measurement. Through these studies,
students develop analytical thinking, mathematical communication and the ability to apply mathematics to complex and
real-world situations.

UNIT1

Specialist Mathematics

Specialist Mathematics Units 1 and 2 develop advanced mathematical knowledge and skills across the areas of algebra,
number and structure; data analysis, probability and statistics; discrete mathematics; functions, relations and graphs; and
space and measurement. By the end of Unit 2, students are expected to have studied key concepts from data analysis,
probability and statistics, space and measurement, algebra, number and structure, and functions, relations and graphs.
Students apply a range of mathematical techniques involving real and complex numbers, vectors, matrices, algorithms,
algebraic manipulation, equations and graphs, both with and without technology. They develop skills in problem-solving,
proof construction, estimation and computation, while learning to interpret and apply mathematical concepts in a variety
of contexts. Technology is used throughout the course to support learning, investigation, analysis and mathematical
communication.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

Specialist Mathematics

Specialist Mathematics Units 3 and 4 consist of the areas of study: ‘Algebra, number and structure’, ‘Calculus’, ‘Data
analysis, probability and statistics’, ‘Discrete mathematics’, ‘Functions, relations and graphs’, and ‘Space and
measurement’. The development of course content should highlight mathematical structure, reasoning and proof and
applications across a range of modelling contexts with an appropriate selection of content for each of Unit 3 and Unit 4.
The selection of content for Unit 3 and Unit 4 should be constructed so that there is a balanced and progressive
development of knowledge and skills with connections among the areas of study being developed as appropriate across
Unit 3 and Unit 4.

UNIT 3

Specialist Mathematics

Specialist Mathematics Units 3 and 4 assumes familiarity with the key knowledge and key skills from Mathematical
Methods Units 1 and 2; the key knowledge and key skills from Specialist Mathematics Units 1 and 2; and concurrent study
or previous completion of Mathematical Methods Units 3 and 4. Together these cover the assumed knowledge and skills
for Specialist Mathematics Units 3 and 4, which are drawn on as applicable in the development of content from the areas
of study and key knowledge and key skills for the outcomes. For Unit 3 a selection of content would typically include
content from the ‘Discrete mathematics’, ‘Functions, relations and graphs’, ‘Algebra, number and structure’, ‘Space and
measurement’ and ‘Calculus’ areas of study. In Unit 4 the corresponding selection of content would typically consist of the
remaining content from the ‘Discrete mathematics’, ‘Calculus’, and ‘Space and measurement’ areas of study and the
content from the ‘Data analysis, probability and statistics’ area of study.

UNIT 4
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Curriculum Area | Subject

SCIENCE Biology

Unit 1 must be successfully completed before a student may commence Unit 2.

How do organisms regulate their functions?

In this unit students examine the cell as the structural and functional unit of life, from the single celled to the multicellular
organism, including the requirements for sustaining cellular processes. Students focus on cell growth, replacement and
death and the role of stem cells in differentiation, specialisation and renewal of cells. They explore how systems function
through cell specialisation in vascular plants and animals, and consider the role homeostatic mechanisms play in
maintaining an animal’s internal environment.

UNIT 1

A student-adapted or student-designed scientific investigation is undertaken in Area of Study 3. The investigation involves
the generation of primary data and is related to the function and/or the regulation of cells or systems.

How does inheritance impact on diversity?

In this unit, students explore reproduction and the transmission of biological information across generations and its role in
species diversity. They apply their understanding of chromosomes and meiosis to explain inheritance, analyse genetic
patterns, interpret pedigree charts and predict outcomes of genetic crosses. Students examine how genes, environmental
influences and epigenetic factors affect phenotypic expression. They compare the advantages and disadvantages of sexual
and asexual reproduction, including reproductive cloning technologies. The unit also investigates structural, physiological
and behavioural adaptations that support survival, and explores relationships between species within ecosystems.
Students examine how keystone species and top predators influence population distribution, density and size, and
consider the contributions of Aboriginal and Torres Strait Islander knowledge and perspectives to understanding the
survival and management of organisms in Australian ecosystems.

UNIT 2

Unit 3 & 4 must be undertaken as a sequence. Students entering Unit 3 without Units 1 and/or 2 will be
required to undertake additional reading as prescribed by their teacher.

How do cells maintain life?

In this unit students investigate the workings of the cell from how it function to the interactions of bio-chemicals and the
purpose they have in cellular processing. Students explore the biochemical pathways and how cells communicate
between each other chemically. Students study the human immune system.

UNIT 3

How does life change and respond to challenges over time?

In this unit students consider the continual change and challenges to which life on Earth has been subjected. They
investigate the relatedness between species and the impact of various change events on a population’s gene pool.
Students examine change in life forms using evidence from different technologies, in addition to the development of
these technologies. Students examine human fossil records and the interrelationships between human biological and
cultural evolution. The biological consequences, and social and ethical implications, of manipulating the DNA molecule
and applying biotechnologies is explored for both the individual and the species. Students undertake their own practical
investigation and present this in the form of a scientific poster. This can be for either/ both across Unit 3-4.

UNIT 4
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Curriculum Area | Subject

SCIENCE Chemistry

Units 1 & 2 can be undertaken separately

How can the diversity of materials be explained?

The areas of study for Unit 1 consist of: '"How can knowledge of elements explain the properties of matter?', 'How can the
versatility of non-metals be explained?' and a 'Research Investigation'. Students will study the following topics: elements
and the Periodic table, metals, ionic compounds, quantifying atoms and compounds, materials from molecules, carbon
lattices and nanomaterials, organic compounds and polymers. The research investigation will require students to select a
question from a given list, then outline, analyse and evaluate relevant evidence to support their conclusions.

UNIT1

How Do Chemicals Interact?

The areas of study for Unit 2 consist of: '"How do substances interact with water?', '"How are substances in water measured
and analysed?' and a 'Practical Investigation'. Students will study the following topics: properties of water, water as a
solvent, acid-base and redox reactions in water, water sample analysis, measurement of solubility and concentration,
analysis for organic compounds in water, analysis for salts, acids and bases in water. The practical investigation will

UNIT 2

require students to design and undertake a quantitative laboratory investigation on water quality, and draw conclusions
based on the evidence from collected data.

Units 3 & 4 must be undertaken in sequence.

How can chemical processes be designed to optimise efficiency?

The areas of study for Unit 3 consist of: '"What are the options for energy production?' and 'How can the yield of a
chemical product be optimised?'. Students will study the following topics: obtaining energy from fuels, fuel choices,
galvanic and fuel cells as a source of energy, rate of chemical reactions, extent of chemical reactions, production of
chemicals by electrolysis and rechargeable batteries. Students use the language of chemistry, its symbols and chemical
formulas and equations, to explain observations and data collected from experiments.

UNIT 3

How Is the Quality of Chemical Output Controlled

The areas of study for Unit 3 consist of: '"How can the diversity of carbon compounds be explained and categorised?' and
'What is the chemistry of food?' and a 'Practical investigation'. Students will study the following topics: structure and
nomenclature of organic compounds, categories, properties, reactions and analysis of organic compounds, key food
molecules, metabolism of food in the human body and energy content of food. The practical investigation will require
students to design and undertake a practical investigation related to energy and/or food, and present methodologies,
findings and conclusions in a scientific poster.

UNIT 4
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Curriculum Area | Subject

SCIENCE Environmental Science

Units 1 & 2 can be undertaken separately

How are Earth’s dynamic systems interconnected to support life?

In this unit, students investigate Earth’s dynamic systems and the natural processes that have shaped the planet over 4.5
billion years. They examine interactions between the atmosphere, biosphere, hydrosphere and lithosphere, and explore
how these systems influence environmental conditions such as soil fertility, water quality, air quality and ecosystem
productivity. Students consider the impact of both natural events and human activities on Earth’s systems and the
environment at local, regional and global scales. By studying environmental changes throughout geological and recent
history, they develop an understanding of how past events can inform predictions about future change. The unit also
explores contemporary environmental challenges and encourages students to evaluate factors that influence
environmental management and sustainability, applying a solutions-focused approach to addressing natural and
human-induced environmental change.

UNIT1

What affects Earth’s capacity to sustain life?

In this unit, students examine food and water security and pollution as significant environmental challenges affecting
current and future generations. They explore how natural processes and human activities impact Earth’s interconnected
systems—the atmosphere, biosphere, hydrosphere and lithosphere—and influence the availability of safe, sustainable
food and water supplies. Students investigate the characteristics, sources, impacts and management of pollutants in air,
water, soil and biological systems, and consider their effects on ecosystems, biodiversity and agricultural productivity. The
unit examines how pollution can reduce food yields, degrade environmental quality and threaten human and ecological
health. Students also explore the factors that limit and support sustainable access to adequate and affordable food and
water, developing an understanding of the complex relationships between environmental management, resource use and
long-term sustainability in a changing world.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

How can biodiversity and development be sustained?

In this unit students focus on environmental management through the application of sustainability principles. They
explore the value of the biosphere to all living things by examining the concept of biodiversity and the ecosystem services
important for human health and well-being. They analyse the processes that threaten biodiversity and evaluate
biodiversity management strategies for a selected threatened endemic animal or plant species. Students use a selected
environmental science case study with reference to sustainability principles and environmental management strategies to
explore management from an Earth systems perspective, including impacts on the atmosphere, biosphere, hydrosphere
and lithosphere.

UNIT 3

How can climate change and the impacts of human energy use be managed?

In this unit students explore different factors that contribute to the variability of Earth’s climate and that can affect living
things, human society and the environment at local, regional and global scales. Students compare sources, availability,
reliability and efficiencies of renewable and non-renewable energy resources in order to evaluate the suitability and
consequences of their use in terms of upholding sustainability principles. They analyse various factors that are involved in
responsible environmental decision-making and consider how science can be used to inform the management of climate
change and the impacts of energy production and use. Measurement of environmental indicators often involves
uncertainty. Students develop skills in data interpretation, extrapolation and interpolation and test predictions. They
recognise the limitations of contradictory, provisional and incomplete data derived from observations and models. They
explore relationships and patterns in data, and make judgments about accuracy and validity of evidence.

UNIT 4
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Curriculum Area | Subject

SCIENCE P hysics

Units 1 & 2 can be undertaken separately

How Is Energy Useful to Society?

In this unit students examine some of the fundamental ideas and models used by physicists in an attempt to understand
and explain energy. Models used to understand light, thermal energy, radioactivity, nuclear processes and electricity are
explored. Students apply these physics ideas to contemporary societal issues: communication, climate change and global
warming, medical treatment, electrical home safety and Australian energy needs.

UNIT1

How Does Physics Help Us Understand the World?

In this unit students explore the power of experiments in developing models and theories. They investigate a variety of
phenomena by making their own observations and generating questions, which in turn lead to experiments. In Area of
Study 1, students investigate the ways in which forces are involved both in moving objects and in keeping objects
stationary and apply these concepts to a chosen case study of motion. In Area of Study 2, students choose one of eighteen
options related to climate science, nuclear energy, flight, structural engineering, biomechanics, medical physics,
bioelectricity, optics, photography, music, sports science, electronics, astrophysics, astrobiology, Australian traditional
artefacts and techniques, particle physics, cosmology and local physics research. The selection of an option enables
students to pursue an area of interest through an investigation and using physics to justify a stance, response or solution
to a contemporary societal issue or application related to the option.

UNIT 2

Unit 3 & 4 must be undertaken as a sequence. Students entering Unit 3 without Units 1 and/or 2 will be
required to undertake additional reading as prescribed by their teacher.

How Do Fields Explain Motion and Electricity?

In this unit students use Newton’s laws to investigate motion in one and two dimensions. They explore the concept of the
field as a model used by physicists to explain observations of motion of objects not in apparent contact. Students
compare and contrast three fundamental fields — gravitational, magnetic and electric — and how they relate to one
another. They consider the importance of the field to the motion of particles within the field. Students examine the
production of electricity and its delivery to homes. They explore fields in relation to the transmission of electricity over
large distances and in the design and operation of particle accelerators.

UNIT 3

How Have Creative Ideas and Investigation Revolutionised Thinking in Physics?

In this unit, students explore some monumental changes in thinking in Physics that have changed the course of how
physicists understand and investigate the Universe. They examine the limitations of the wave model in describing light
behaviour and use a particle model to better explain some observations of light. Matter, that was once explained using a
particle model, is re-imagined using a wave model. Students are challenged to think beyond how they experience the
physical world of their everyday lives to thinking from a new perspective, as they imagine the relativistic world of length
contraction and time dilation when motion approaches the speed of light. They are invited to wonder about how
Einstein’s revolutionary thinking allowed the development of modern-day devices such as the GPS. A student-designed
practical investigation involving the generation of primary data and including one continuous, independent variable
related to fields, motion or light is undertaken.

UNIT 4
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Curriculum Area | Subject

SCIENCE Psychology

Units 1 & 2 can be undertaken separately

How are behaviour and mental processes shaped?

Students examine the complex nature of psychological development, including situations where psychological
development may not occur as expected. Students examine the contribution that classical and contemporary knowledge
that has made to an understanding of psychological development and to the development of psychological models and
theories used to predict and explain the development of thoughts, emotions and behaviours. They investigate the
structure and functioning of the human brain and the role it plays in mental processes and behaviour and explore brain
plasticity and the influence that brain damage may have on a person’s psychological functioning.

UNIT 1

How do internal and external factors influence behaviour and mental processes?

Students evaluate the role social cognition plays in a person’s attitudes, perception of themselves and relationships with
others. Students explore a variety of factors and contexts that can influence the behaviour of individuals and groups,
recognising that different cultural groups have different experiences and values. Students examine the contribution that
classical and contemporary research has made to the understandings of human perception and why individuals and
groups behave in specific ways. Students investigate how perception of stimuli enables a person to interact with the world
around them and how their perception of stimuli can be distorted.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

How does experience affect behaviour and mental processes?

In this unit students investigate the contribution that classical and contemporary research has made to the understanding
of the functioning of the nervous system and to the understanding of biological, psychological and social factors that
influence learning and memory. Students investigate how the human nervous system enables a person to interact with
the world around them. They explore how stress may affect a person’s psychological functioning and consider stress as a
psychobiological process, including emerging research into the relationship between the gut and the brain in
psychological functioning. Students investigate how mechanisms of learning and memory lead to the acquisition of
knowledge and the development of new and changed behaviours. They consider models to explain learning and memory
as well as the interconnectedness of brain regions involved in memory. The use of mnemonics to improve memory is
explored, including Aboriginal and Torres Strait Islander peoples’ use of place as a repository of memory.

UNIT 3

How is mental wellbeing supported and maintained?

Generating response Copilot said: In this unit, students explore the relationship between sleep and mental wellbeing.
They investigate the biological mechanisms that regulate sleep, including REM and NREM sleep, and examine how sleep
patterns change across the lifespan. Students analyse the effects of sleep-wake cycles and sleep hygiene on psychological
functioning and consider the contributions of classical and contemporary research to understanding sleep. The unit also
examines mental wellbeing through a range of definitions and frameworks, including social and emotional wellbeing
(SEWB) and the concept of mental wellbeing as a continuum. Using a biopsychosocial approach, students investigate
factors that influence mental wellbeing, including specific phobia, protective factors and cultural determinants important
to Aboriginal and Torres Strait Islander peoples. Students also undertake a scientific investigation involving the collection
and analysis of primary data related to mental processes and mental wellbeing.

UNIT 4
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LANGUAGES

Units 1 & 2 can be undertaken separately

French

In Unit 1 students develop an understanding of the language and culture/s of French-speaking communities through the
study of three or more topics from the prescribed themes listed on page 11. Each area of study in the unit must focus on a
different subtopic. Students access and share useful information on the topics and subtopics through French and
consolidate and extend vocabulary and grammar knowledge and language skills. They focus on analysing cultural products
or practices including visual, spoken or written texts. Cultural products or practices can be drawn from a diverse range of
texts, activities and creations. These may include the following: stories, poems, plays, novels, songs, films, photographs,
artworks, architecture, technology, food, clothing, sports and festivals. Students apply acquired knowledge of French
culture and language to new contexts. Students reflect on the interplay between language and culture, and its impact on
the individual’s language use in specific contexts and for specific audiences.

UNIT1

French

In Unit 2 students develop an understanding of aspects of language and culture through the study of three or more topics
from the prescribed themes listed on page 11. Each area of study must focus on a different subtopic. Students analyse
visual, spoken and written texts. They access and share useful information on the topics and subtopics through French
and consolidate and extend vocabulary, grammar knowledge and language skills. Cultural products or practices can be
used to demonstrate how culture and perspectives may vary between communities. Students reflect on the interplay
between language and culture, and its impact on meaning, understanding and the individual’s language use in specific

UNIT 2

contexts and for specific audiences.

Units 3 & 4 must be undertaken in sequence.

French

In Unit 3 students investigate the way French speakers interpret and express ideas, and negotiate and persuade in French
through the study of three or more subtopics from the prescribed themes and topics. Each area of study must cover a
different subtopic, though teachers may choose to teach more than one subtopic in an area of study. Students interpret
information, inform others, and reflect upon and develop persuasive arguments. They access and share useful
information on the subtopics through French, and consolidate and extend vocabulary and grammar knowledge and
language skills. Students consider the influence of language and culture in shaping meaning and reflect on the practices,
products and perspectives of the cultures of French-speaking communities. They reflect on how knowledge of French and
French-speaking communities can be applied in a range of contexts and endeavours, such as further study, travel,

UNIT 3

business or community involvement.

French

In Unit 4 students investigate aspects of culture through the study of two or more subtopics from the prescribed themes
and topics. Area of Study 1 and Area of Study 2 may focus on the same subtopic. Area of Study 3 should cover a different
subtopic to the subtopic/s chosen for Areas of Study 1 and 2. Students build on their knowledge of French-speaking
communities, considering cultural perspectives and language and explaining personal observations. Students consolidate
and extend vocabulary, grammar knowledge and language skills to investigate the topics through French. Students
identify and reflect on cultural products or practices that provide insights into French-speaking communities. Cultural
products or practices can be drawn from a diverse range of texts, activities and creations. Students reflect on the ways
culture, place and time influence values, attitudes and behaviours. They consider how knowledge of more than one
culture can influence the ways individuals relate to each other and function in the world.

UNIT 4
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LANGUAGES German

Units 1 & 2 can be undertaken separately

German

In Unit 1 students develop an understanding of the language and culture/s of German-speaking communities through the
study of the topics Career Paths & Aspirations, Health & Wellbeing and how Germans celebrate their customs and
traditions. Students will participate in relevant daily life conversations about issues that matter to them. They will read
about and listen to health topics and discuss how to stay fit, healthy and happy. Students will explore German heritage by
learning about different regional traditions, for example around celebrating the carnival, Easter or Christmas. They will
produce a creative piece of writing reflecting on these customs.

UNIT1

German

In Unit 2 students develop an understanding of aspects of language and culture through the study of the topics
Environment, Migration to Germany and Resistance Movements in the Third Reich. Students will study the language
structures to express their concern about the environment and will discuss practical strategies to help save the planet.
Students will explore why Germany has been a destination for different groups of migrants, the challenges they have
faced and how they have contributed to German culture. In the topic the Third Reich, they will be looking at Germany
under Hitler and the Resistance against the Nazis. The resistance movements such as the ‘White Rose’ and ‘Die Rote
Kapelle’, a communist resistance movement are the main focus.

UNIT 2

Units 3 & 4 must be undertaken in sequence.

German

In Unit 3 students investigate the way German speakers interpret and express ideas, and negotiate and persuade in
German through the study of the topics Career Paths & Aspirations, Health & Wellbeing and how Germans celebrate their
customs and traditions. Students extend their communication skills by learning to negotiate tricky issues around things
that personally matter to them. They will read about and listen to health topics and discuss how to stay fit, healthy and
happy. Students will explore German heritage by learning about different regional traditions, for example around
celebrating the Carnival, Easter or Christmas. They will express their ideas in a creative piece of writing reflecting on these

customs.

UNIT 3

German

In Unit 4 students further develop an understanding of aspects of language and culture through the study of the topics
Migration to Germany and Resistance Movements in the Third Reich. Students will explore why Germany has been a
destination for different groups of migrants, the challenges they have faced and how they have contributed to German
culture. In the topic the Third Reich, students will be investigating Germany under Hitler and the Resistance against the
Nazis. The resistance movements such as the ‘White Rose’ and ‘Die Rote Kapelle’, a communist resistance movement are

UNIT 4

the main focus.
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APPENDIX 2:

VCE VM SUBJECTS OFFERED and GLC COMMITMENT IN 2027 BY
CURRICULUM STRAND

Students and their families directly secure

a structured work placement (SWL) for the
student. There will be some staff support with this
process if needed. It is imperative that students
commence this process at the end of Year 10,

to commence in Year 11 on Fridays in Term 1
(pending completing of work safety modules).

Staff schedule site visits once every school term
with each student. This includes pre-site visit
contact to the Employer on each occasion.

VET is timetabled into each student's timetable.

Students use the SWL lesson/s to work directly
with a teacher to complete the Structured
Workplace Legislation requirements, weekly. Staff
then report on this directly to VASS.

All data from VET is then entered by staff on the
VASS system.

The College provides transport to VET and
administrative support to secure transportation
on buses from the Matthew Flinders bus terminal
for all Registered Training Organisations, for the
day and time allocated for the student.

College supports the cost of VET programs of
$500 per course per year.

Excursion costs in VCE VM are significantly higher
than other VCE subjects.

Students doing VCE VM also graduate with a suite
of certificates that are subsidised by the College.

All' VCE VM students undertake five VCE VM
subjectsin Year 11 & 12 and one VET Certificate

Il or Il course over two years. VCE students
undertake six VCE subjects in Year 11 and five or
six in Year 12. The SWL is overlayed over the top
of their timetable to further enhance their skill
development. SWL allows students to integrate
practical on-the-job experience and learning in
workplaces with nationally recognised Vocational
Education and Training (VET) undertaken as part
of the Victorian Certificate of Education (VCE),
the VCE Vocational Major (VM) or the Victorian
Pathways Certificate. It supports students to
undertake work placement to complement an
applied learning program as part of the VCE
Vocational Major (VM).

SWL commences when it is deemed that the
student is ‘work ready’. For Year 11 VCE VM
students may commence SWL from Term

1 (or earlier if undertaking an SBAT). This is

a negotiation between the student, parent,
Employer and School. Appropriate paperwork
must be completed and submitted prior to
entering an SWL.

Below is a list of VCE VM subjects offered by GLC in 2027

Curriculum Area

Subjects offered by GLC Page

LITERACY Literacy Skills - Unit 1, 2 3 and 4 44

Numeracy Skills - Unit 1,2 3 and 4 45
VET Courses - Off campus - student choice (See page 7) 7

Personal Development Skills - Unit 1, 2 3 and 4 46
Work Related Skills - Unit 1, 2 3 and 4 47
GLC VET Certificate Il Workplace Skills (Over 2 years) 48

STRUCTURED WORK

PLACEMENT (SWL) One day per week - Start Term 1 - Year 11 and 12
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Curriculum Area | Subject

VEC VM

The purpose of the VCE VM & VPC LITERACY strand:
VCE Vocational Major Literacy focuses on the
development of the knowledge and skills required to
be literate in Australia today. The key knowledge and
key skills encompass a student'’s ability to interpret
and create texts that have purpose, and are accurate
and effective, with confidence and fluency.

Texts should be drawn from a wide range of contexts
and be focused on participating in the workplace
and community. Further to this, texts should be
drawn from a range of sources including media texts,
multimodal texts, texts used in daily interactions,

Page 44

Literacy Skills

and workplace texts from increasingly complex and
unfamiliar settings.

As students develop these skills, they engage with
texts that encompass the everyday language of
personal experience to the more abstract, specialised
and technical language of different workplaces,
including the language of further study.

The applied learning approach of this study is
intended to meet the needs of students with a wide
range of abilities and aspirations.

Literacy

UNIT1

In this Unit, students must demonstrate understanding of how text types are constructed for different purposes,
audiences and contexts through a range of written, digital, oral and visual responses. Students must also apply their
understanding of the conventions of literacy and digital communication by responding to and creating a range of digital
content, suitable for a community, workplace or vocational context.

Literacy

UNIT 2

In this Unit, students must explain the purpose, audience and main ideas of diverse arguments presented in different text
types by creating a range annotations, written, oral and multimedia responses reflecting that reflect learning. Students
must also interpret the values and opinions of others and present in oral form points of view supported by evidence.

Literacy

UNIT 3

On completion of this unit the student should be able to demonstrate the ability to locate, read and understand the
purpose, audience and content presented in a variety of informational, organisational and procedural texts through
application of knowledge to real-life documents. On completion of this unit the student should be able to create
organisational, informational and procedural texts that reflect a specific workplace or vocational experience.

Literacy

UNIT 4

Illustrate understanding of the use of language in advocacy by producing a range of written, visual and multimodal texts
for the promotion of self, a product or chosen community group. Negotiate the topic of choice for, and complete, an oral
presentation that showcase reflections and evaluations of student learning.
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Curriculum Area | Subject

VEC VM Numeracy Skills

The purpose of the NUMERACY strand is to: people can understand and manage human and
Mathematics is the study of function and pattern natural aspects of the world and inter-relationships
in number, logic, space and structure, and of between these. Essential mathematical activities
randomness, chance, variability and uncertainty include: conjecturing, hypothesising and problem

in data and events. It is both a framework for posing; estimating, calculating and computing;
thinking and a means of symbolic communication abstracting, proving, refuting and inferring; applying,
that is powerful, logical, concise and precise. investigating, modelling and problem solving.

Mathematics also provides a means by which

Numeracy

On completion of this unit the student should be able to use and apply a range of mathematical concepts, skills and
procedures from selected areas of study to solve problems based on a range of everyday and real-life contexts.

UNIT1&2

Numeracy

On completion of this unit the student should be able to apply mathematical procedures to solve practical problems in
both familiar and new contexts, and communicate their results. On completion of this unit the student should be able to
select and use technology to solve problems in practical contexts.

UNIT1&2

Numeracy

At the end of Units 3 and 4, students should be able to select the appropriate method or approach required, attempt a
series of operations or tasks, and communicate their ideas in multiple formats, including verbal and written form. At the
end of Units 3 and 4, students should be able to select the appropriate method or approach required, attempt a series of
operations or tasks, and communicate their ideas in multiple formats, including verbal and written form.

UNIT3 & 4

Numeracy

Students should be at ease with a range of calculations and mathematical processes both manually and/or using
technology. They should be able to evaluate and critically reflect on the outcomes and results of their numeracy tasks and
investigations and be aware of any real-world implications and consequences. They should be able to evaluate and
critically reflect on the outcomes and results of their numeracy tasks and investigations and be aware of any real-world
implications and consequences.

UNIT3 & 4
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Personal Development Skills

The purpose of the Personal Development Skills
strand is to: VCE Vocational Major Personal
Development Skills (PDS) takes an active approach
to personal development, self-realisation and
citizenship by exploring interrelationships between
individuals and communities. PDS focuses on health,
wellbeing, community engagement and social
sciences, and provides a framework through which
students seek to understand and optimise their
potential as individuals and as members of their
community.

This study provides opportunities for students to
explore influences on identity, set and achieve
personal goals, interact positively with diverse

communities, and identify and respond to
challenges. Students will develop skills in self-
knowledge and care, accessing reliable information,
teamwork, and identifying their goals and future
pathways.

PDS explores concepts of effective leadership, self-
management, project planning and teamwork

to support students to engage in their work,
community and personal environments. Through
self-reflection, independent research, critical and
creative thinking and collaborative action, students
will extend their capacity to understand and connect
with the world they live in, and build their potential
to be resilient, capable citizens.

Healthy Individuals

Students must explain and discuss key concepts relating to personal identity and emotional intelligence and apply learnt
strategies when working independently or collaboratively on a relevant activity. Students will also plan and implement an
individual or group activity to improve health and wellbeing, and evaluate the effectiveness of the activity by using learnt
tools and techniques for monitoring progress. Students must also analyse the impact of technology on health and
wellbeing at an individual and community level, and apply knowledge and skills to plan, implement and evaluate an indivi

UNIT1

Connecting with Community

Students describe concepts of citizenship and community (local, national and/or global), analyse factors influencing
community formation and apply strategies to promote participation in individual or group activities. They identify
community issues and challenges, analyse diverse perspectives, and apply problem-solving strategies when working
independently or collaboratively. Students examine engagement as an approach to addressing community issues, analyse
features of effective community engagement, and design, implement and evaluate a community engagement activity.

UNIT 2

Leadership and Teamwork

Students apply social awareness, interpersonal and leadership skills when working independently or collaboratively in
real-life scenarios or simulations. They examine effective leadership, analyse leadership qualities and styles in different
contexts, and demonstrate leadership skills in practical situations. Students also explore the characteristics of effective
teams and, through participation in team activities, evaluate their contribution to team success while reflecting on their
strengths as leaders and problem-solvers.

UNIT 3

Community Project

Students will investigate and analyse an environmental, cultural, economic or social issue of significance to the
community and plan a community project to address the chosen area of concern. Students will use project planning skills
to implement a comprehensive plan to apply timely, affordable and effective responses to a community issue. Students
will evaluate the effectiveness of the project planning and implementation, drawing together findings in a presentation to
a relevant audience.

UNIT 4
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The purpose of the Work Related Skills strand The study considers four key areas: the future of
is to: VCE Vocational Major Work Related Skills work; workplace skills and capabilities; industrial
(WRS) examines a range of skills, knowledge and relations and the workplace environment and
capabilities relevant to achieving individual career practice; and the development of a personal

and educational goals. Students will develop a broad  portfolio.
understanding of workplace environments and the

future of work and education, in order to engage
in theoretical and practical planning and decision-
making for a successful transition to their desired
pathway.

Students will have the opportunity to apply the
knowledge and skills gained from this study in the
classroom environment and through Structured
Workplace Learning (SWL).

UNIT 1

Careers and Learning for the Future

Explore the importance of sourcing reliable information relating to future education and employment prospects to engage
in effective pathway planning and decision-making. Students will investigate information relating to future employment,
including entry-level pathways, emerging industries, and growth industries and trends, and evaluate the impact of
pursuing employment in different industries. Students will reflect on this research in the context of their individual skills,
capabilities and education and/or employment goals. They will develop and apply strategies to communicate their
findings.

UNIT 2

orkplace Skills and Capabilities

As the nature of work changes over time, so do the skills and capabilities needed for success. Fundamental to achieving
personal goals relating to future education and employment is the ability to recognise and develop individual skills and
capabilities that are valued in a chosen pathway. In this unit, students will consider the distinction between essential
employability skills, specialist and technical work skills and personal capabilities, and understand the importance of
training and development to support the attainment and transferability of skills. Students will collect evidence and
artefacts relating to their personal skills and capabilities and promote them through resumes, cover letters and interview
preparation.

UNIT 3

Industrial Relations, Workplace Environment and Practice

Analyse and evaluate the characteristics of a healthy, collaborative, cooperative and harmonious workplace, and identify
and explain strategies to contribute to a healthy workplace environment. Outline the National Employment Standards and
methods for determining pay and conditions, explain the characteristics of workplace bullying, discrimination and sexual
harassment, and outline the processes and legal consequences for breaches and analyse the personal ramifications that
may follow. Apply a variety of appropriate questioning and listening techniques within a workplace or simulated
workplace, and understand how to develop networks, professional relationships and work effectively in diverse teams.

UNIT 4

Portfolio Preparation and Presentation

Analyse the limitations and advantages of the features and uses of physical and digital and/or hybrid portfolios as they

relate to potential employment in a chosen industry area or application to higher education. Present personal skills and
attributes in the form of a physical and/or digital portfolio in a formal interview with a panel and evaluate evidence and
artefacts for future enhancements.
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Curriculum Area | Subject

VEC VM Certificate Il Workplace Skills

The purpose of the Certificate Il Workplace Skills as The course focuses on developing practical skills
a foundational qualification is designed to equip in areas like communication, teamwork, time
students with essential skills for entry-level business management, and using common business

and workplace roles. It's suitable for those with software. At GLC as part of the VCE VM program
limited workplace experience or who are preparing it will run over 2-years and students can gain two
for further vocational training. credits points for completing it.

Certificate Il qualifications provide credit at VCE Units 1 and 2 levels, with each 90 nominal hours of
training contributing one VCE unit of credit.

2 Years

Communication:
Developing effective verbal and non-verbal communication skills, including drafting written communications.

Time management:
Learning to plan, prioritize, and manage time effectively.

Teamwork:
Working effectively within a team and understanding workplace etiquette.

Customer service:
Delivering quality customer service in a business environment.

Workplace health and safety:
Understanding and applying workplace health and safety procedures.

Basic computer applications:
Using common business software and digital technologies.




	Text1: Introducing Performance Styles and Conventions
	Text2: In this unit students study three or more performance styles, examining the traditions of storytelling. They will devise performances, telling stories that go beyond representations of reality. They will create an ensemble performance that includes real or imagined characters based on stimulus material from personal experiences, cultural experiences and known stories. They will document the play-making process. They will attend excursions to see professional plays. They will analyse the professional play and evaluate their own stage production.
	Text3: Contemporary Drama Practices And Australian Identity
	Text4: In this unit students explore the work of selected contemporary drama practitioners, including Australian practitioners. They will create an original performance (ensemble or solo) based on a person, event, issue, place, artwork, piece of music, piece of text or an icon – with Australian context. They will analyse their own stage production, as well as a professional Australian play.
	Text5: Devised Ensemble Performance
	Text6: In this unit students will work collaboratively to devise, develop and present an ensemble performance. Specific play-making techniques will be used to extract dramatic potential from stimulus material, before applying and manipulating conventions, dramatic elements, expressive skills, performance skills and production areas. Students will experiment with the transformation of character, time and place, and the application of symbol. They will devise and shape their work to communicate meaning and to have a specific impact on their audience. They will analyse their own stage work. Two excursions form part of this Unit in order to analyse and evaluate a professional drama performance/s.
	Text7: Devised Solo Performance
	Text8: This unit focuses on the development and presentation of a devised solo performance. Students will explore contemporary works that are eclectic in nature, drawing on a range of performance styles and associated conventions from both contemporary and traditional contexts. Students will extract dramatic potential from stimulus material using play-making techniques to develop and present their short solo performance. Students will further refine their established skills as they create this performance in response to a given structure. They will document and evaluate the stages involved in the creation, development and presentation of their work. Students will take part in an excursion to view performances that inspire and assist their play-making process.
	Text1a: Media forms, Representations and Australian stories 
	Text2a: Students develop an understanding of audiences and the concepts underpinning representations and meaning in different media forms. They explore media codes and conventions and how meaning is constructed in media products. Students analyse how representations, narratives, codes and conventions contribute to the media realities audiences engage with. They gain an understanding of audiences as producers and consumers of media products.Through analysing narrative structures, students consider the impact of media creators and institutions on production. They work across media forms to develop representations that demonstrate each form’s characteristics and contribution to meaning. Students develop an understanding of Australian fictional and non-fictional narratives. They build research skills to investigate and analyse narratives, focusing on the influence of media professionals on production, genre and style. They experience the voices and stories of Aboriginal and Torres Strait Islander creators to appreciate their contribution to Australia’s cultural identity.
	Text3a: Narrative across media forms  
	Text4a: In this unit, students further develop an understanding of the concept of narrative in media products and forms in different contexts. Narratives in both traditional and newer forms include film, television, digital streamed productions, audio news, print, photography, games and interactive digital forms. Students analyse the influence of developments in media technologies on individuals and society; design, production and distribution of narratives in the media; and audience engagement, consumption and reception. Students undertake production activities to design and create narratives that demonstrate an awareness of the structures and media codes and conventions appropriate to corresponding media forms.
	Text5a: Media narratives, contexts and pre-production 
	Text6a: In this unit, students explore stories that circulate in society through the analysis of a media narrative. They consider how codes and narrative conventions structure meaning and contribute to media narratives. Through analysis, students develop media language and an understanding of how codes and conventions are combined in a narrative. They study how social, historical, cultural, economic and political contexts may influence media narratives and audience readings.Through the study of a media narrative, students explore codes and narrative conventions and begin research into how these techniques can be used in their own work. They investigate a media form, developing an understanding of conventions appropriate to audience engagement and reception. Students use the pre-production stage of the media production process to design a media product for a specified audience. Develop skills with media technologies, document their progress, and create written and visual planning documents to support production and post-production in Unit 4.
	Text7a: Media production: agency and control in and out of the media 
	Text8a: In this unit, students focus on the production and post-production stages of the media production process, realising plans created in Unit 3. They refine their media production through feedback and reflection, documenting its development. The context in which media products are produced, distributed and consumed provides a framework through which audiences interpret them. Social, historical, cultural, economic and political contexts may be reflected through the views and values conveyed within media products. Media disseminate these views and values and can influence or challenge cultural norms.Students view media products and analyse the role that media products and creators play within production contexts. They explore the relationship between media and audiences, focusing on opportunities and challenges in the contemporary media industry. Students consider communication between media and audiences, explore how media can be used by governments, institutions and audiences, and analyse Australian government regulation of the media.
	Text1b: Music
	Text2b: By performing, creating, analysing and responding to music works that exhibit different approaches, students explore and develop their understanding of the possibilities of musical organisation. They prepare and perform ensemble and/or solo musical works to develop technical control, expression and stylistic understanding on their chosen instrument/sound source. At least two works should be associated with their study of approaches to music organisation. They create (arrange, compose or improvise) short music exercises that reflect their understanding of the organisation of music and the processes they have studied. They develop knowledge of music language concepts as they analyse and respond to a range of music, becoming familiar with the ways music creators treat elements of music and concepts and use compositional devices to create works that communicate their ideas.  PLEASE NOTE:  Students selecting Music are not required to have had individual instrumental tuition.  However, it is highly recommended.
	Text3b: Music
	Text4b: By performing, analysing and responding to music works/examples that create different effects, students explore and develop their understanding of how effect can be created. Through creating their own music, they reflect this understanding. Students prepare and perform ensemble and/or solo musical works to develop technical control, expression and stylistic understanding using their chosen instrument/sound source. They should perform at least one work to convey a specified effect. They create (arrange, compose or improvise) short music exercises that reflect their understanding of the organisation of music and the processes studied. As they analyse and respond to a wide range of music, they become familiar with how music creators treat elements and concepts of music and use compositional devices to communicate ideas. They continue to develop their understanding of common musical language concepts by identifying, recreating and notating them.
	Text5b: Music Inquiry
	Text6b: In this study students interested in performing, composing/arranging and investigating music through music making, analysing and responding. It recognises that music is often a collaborative art, while also involving individual work.Music making is an integrated experience involving composing, arranging, interpreting, improvising, recreating, performing and critiquing music. These activities involve active engagement in making, responding to and remaking music. Students perform and compose/arrange music to demonstrate influences of existing styles and/or performers in relation to their own works and those of others.Students develop aural skills by responding to music from a range of sources across time and place, comparing musical characteristics. They analyse music works and/or styles and explore how they have influenced later music makers, including their own works. They develop an understanding of how music elements, concepts and compositional devices can be identified in different works, leading to reflection on own music making.
	Text7b: Music Repertoire Performance
	Text8b: This study students interpret and perform notated musical works and develop knowledge of musical styles and performance practices. Students may perform on any instrument with an established repertoire. They work towards a recital program demonstrating advanced technical and stylistic skills as soloists and ensemble members. Students develop the ability to evaluate performances, justify performance decisions with musical evidence, and address technical, expressive and stylistic challenges. They listen and respond to a wide range of music and study concepts such as scales, harmony and rhythm. Selected works must demonstrate the required knowledge and skills for Outcome 1. Music styles may include early music, baroque, classical, romantic, 20th- and 21st-century art music, musical theatre, and classical traditions beyond the Western canon. The major task is preparing a recital program of up to 20 minutes and must include at least one piece created since 1990 by an Australian composer. 
	Text1c: Interpreting Artworks and Exploring the Creative Practice
	Text2c: Students develop foundational skills in analysing and interpreting artworks using the Personal and Structural Interpretive Lenses. They research the practices of three artists and explore how artworks communicate meanings and messages. Through the Creative Practice, students experiment with materials, techniques, and processes across at least three art forms, creating personal visual responses while documenting their ideas, experimentation, and reflections in a visual diary.
	Text3c: Interpreting Artworks and Developing the Creative Practice
	Text4c: Students focus on the relationship between artists, society, and culture. They analyse and compare artworks from different times and cultures using the Cultural Lens and other Interpretive Lenses. Students investigate collaborative artistic practices and work collaboratively to develop visual responses in at least three art forms, documenting their processes and evaluating how collaborative artworks communicate social and cultural meaning.
	Text5c: Investigation, Ideas, Artworks and the Creative Practice
	Text6c: Students begin developing a Body of Work through inquiry and project-based learning. They research the practice of a selected artist and one of their artworks as a starting point, then explore personal ideas and experiment with materials, techniques, and processes using the Creative Practice. Students apply Interpretive Lenses to both researched artworks and their own making, producing at least one finished artwork that contributes to their developing Body of Work.
	Text7c: Interpreting, Resolving and Presenting Artworks and the Creative Practice
	Text8c: Students continue refining their Body of Work through the Creative Practice. They present a critique of their process, respond to feedback, and resolve their artworks for presentation. Students compare the practices of historical and contemporary artists using Interpretive Lenses and document their entire Creative Practice, culminating in a resolved Body of Work accompanied by supporting documentation for external assessment.
	Text1d: Finding, reframing and resolving design problems
	Text2d: In this unit students are introduced to the practices and processes used by designers to identify, reframe and resolve human-centred design problems. They identify design problems and use human centred research methods to explore and gain insights into the problem and prepare a design brief in response. Students are introduced to the phases of the VCD design process – Discover, Define, Develop and Deliver. Practical projects in Unit 1 focus on the design of messages and objects, in these projects they use methods, media and materials typically employed in the specialist fields of communication and industrial design. Students also consider how design decisions are shaped by economic, technological, cultural, environmental and social factors.
	Text3d: Design contexts and connections
	Text4d: In Unit 2 students apply the VCD design process in its entirety. Practical tasks across the unit focus on the design of environments and interactive experiences. Students develop spaces and interfaces that respond to both contextual factors and user needs. Students explore the connections between design and its context, and the emotive potential of interactive design experiences in both physical and digital spaces. Students also look to historical movements and cultural design traditions as sources of inspiration, and in doing so consider how design from other times and places might influence designing for the future. Students also consider how issues of ownership and intellectual property impact the work of designers.
	Text5d: Visual communication in design practice                                             
	Text6d: In this unit students explore and experience the ways in which designers work, while also analysing the work that they design. Through a study of contemporary designers practising in one or more fields of design practice, students gain deep insights into the processes used to design messages, objects, environments and/or interactive experiences. Students then apply what they have learnt to their own design work, starting their SAT. They follow the VCD design process to design two pieces that have distinct purposes and presentation formats but are connected by one client. Students apply the Discover, Define and Develop phases of the VCD design process to start designing these pieces.
	Text7d: Delivering design solutions
	Text8d: In this unit students continue to work on their SAT, resolving design concepts and presenting solutions for their two designs. Ideas developed in Unit 3 are evaluated, selected, refined and shared with others. Manual and digital methods, media and materials are explored together with design elements and principles, and concepts tested using models, mock-ups or low-fidelity prototypes. When design concepts are resolved, students devise a pitch to communicate and justify their design decisions, before responding to feedback through a series of final refinements.
	Text1e: Food Origins
	Text2e: Students focus on food from historical and cultural perspectives, and investigate the origins and roles of food through time and across the world. Students explore how humans have historically sourced their food, examining the general progression from hunter-gatherer to rural-based agriculture, to today’s urban living and global trade in food. Students consider the origins and significance of food through inquiry into one particular food-producing region of the world. They look at Australian indigenous food prior to European settlement and how food patterns have changed since, particularly through the influence of food production, processing and manufacturing industries and immigration. Students investigate cuisines that are part of Australia’s culinary identity today and reflect on the concept of an Australian cuisine.
	Text3e: Food Makers
	Text4e: Students investigate food systems in contemporary Australia. They focus on commercial food production industries, while comparing at food production in domestic and small-scale settings, as both a comparison and complement to commercial production. Students gain insight into the significance of food industries to the Australian economy and investigate the capacity of industry to provide safe, high-quality food that meets the needs of consumers.
	Text5e: Food in daily life
	Text6e: Students investigate the many roles and everyday influences of food. They explore the science of food: our physical need for it and how it nourishes and sometimes harms our bodies. Students investigate the science of food appreciation, the physiology of eating and digestion, and the role of diet on gut health. They analyse the scientific evidence, including nutritional rationale, behind the healthy eating recommendations of the Australian Dietary Guidelines and the Australian Guide to Healthy Eating. They investigate influences on food choices: how communities, families and individuals change their eating patterns over time and how our food values and behaviours develop within social environments. Students inquire into the role of food in shaping and expressing identity and connectedness, and the ways in which food information can be filtered and manipulated. They investigate behavioural principles that assist in the establishment of lifelong, healthy dietary patterns.
	Text7e: Food issues, challenges and futures
	Text8e: Generating response Copilot said: In this unit, students examine Australia’s food systems within a global context and explore the challenges of feeding a growing population sustainably. They investigate food security, food sovereignty and food citizenship, while developing the knowledge and skills needed to make informed food choices. Students analyse food information and misinformation, evaluate contemporary food trends, diets and fads, and apply evidence-based approaches to nutrition-related issues. They strengthen food selection skills through interpreting food labels and assessing marketing claims on food packaging. The unit also explores environmental, ethical and agricultural issues, including climate change, land and water management, farming practices, food waste, and the role of innovation and technology in food production. Through research, students investigate current food-related challenges, evaluate different perspectives and solutions, and consider strategies that support a sustainable future for Australia’s food system.
	Text1f: Applied Computing
	Text2f: Students are introduced to the stages of the problem-solving methodology. Students focus on how data can be used within software tools such as databases and spreadsheets to create data visualisations, and the use of an object-oriented programming (OOP) language to develop a working software solution. In Area of Study 1, as an introduction to data analytics, students respond to teacher-provided solution requirements, designs and data to develop data visualisations. In Area of Study 2, students respond to solution requirements to design and develop a working software solution using an OOP language. They develop techniques for debugging and testing their software solution to ensure that it works as intended.
	Text3f: Applied Computing
	Text4f: Students focus on developing an innovative solution to a problem, need or opportunity that they have identified, and develop an understanding of network environments, cyber security risks, threats to networks and strategies to reduce the risks to data and information. In Area of Study 1, students work collaboratively and select a topic of interest involving an emerging trend for further study to create an innovative solution. In Area of Study 2, as an introduction to cyber security, students investigate networks and the threats, vulnerabilities and risks to data and information. They propose and justify strategies to protect the security of data and information within a network.
	Text5f: Software Development
	Text6f: Students apply the problem-solving methodology to develop software solutions using an object-oriented programming (OOP) language. They build their understanding of the analysis, design and development stages involved in creating effective software.
In Area of Study 1, students use teacher-provided requirements and designs to develop a set of working software modules. They examine software requirements and design tools, then apply key features of an OOP language to create functional solutions.
In Area of Study 2, students analyse a problem, need or opportunity, develop a project plan, prepare a software requirements specification, and design a software solution. This work forms the first part of the School-assessed Task (SAT), which is completed in Unit 4.
	Text7f: Software Development
	Text8f: Students develop software solutions using an object-oriented programming (OOP) language while exploring how software meets the needs of individuals and organisations. They also investigate cyber security risks associated with insecure software development practices.
In Area of Study 1, students apply the development and evaluation stages of the problem-solving methodology to create a working software solution based on the design completed in Unit 3. They test, evaluate and refine their solution and review the effectiveness of their project plan. This work completes the School-assessed Task (SAT).
In Area of Study 2, students examine software development security practices and recommend strategies to improve cyber security within organisations.

	Text1g: Design Practices 
	Text2g: Generating response Copilot said: In this unit, students explore the role of designers in product design and examine how they collaborate, conduct research and generate ideas across a range of specialisations. Using critical, creative and speculative thinking, students investigate factors that influence design and apply the Double Diamond design approach to develop product concepts. They analyse and evaluate existing products and technological innovations, gaining an understanding of the purpose and importance of a design brief. Through practical work, students use manual and digital drawing techniques to communicate ideas and develop graphical product concepts. They also explore materials, tools and production processes, creating prototypes to test and refine design solutions. Throughout the unit, students build technological skills, practise safe workshop procedures and develop innovative physical product concepts while gaining an appreciation of the relationship between design, technology and user needs.
	Text3g: Positive impacts for end users
	Text4g: Designers should look outward, both locally and globally, to research the diverse needs of end users. They should explore how inclusive product design solutions can support belonging, access, usability and equity. In this unit, students specifically examine social and/or physical influences on design. They formulate a profile of an end user(s), research and explore the specific needs or opportunities of the end user(s) and make an inclusive product that has a positive impact on belonging, access, usability and/or equity. Students also explore cultural influences on design. They develop an awareness of how Aboriginal and Torres Strait Islander peoples design and produce products, how sustainable design practices care for Country, and how traditions and culture are acknowledged in contemporary designs. Students also have opportunities to make connections to personal or other cultural heritages.
	Text5g: Ethical product design and development
	Text6g: In this unit, students investigate a real personal, local or global need or opportunity, with a focus on ethical design considerations. They conduct research to generate product concepts and develop a proof of concept that addresses the needs of intended users. Students examine how product designers respond to social, economic, environmental and ethical issues, and analyse materials, sustainability practices, manufacturing processes and product lifecycles. Using a problem-based approach and the Double Diamond design process, they apply design thinking to generate, test, analyse and refine possible solutions. Students create a design brief, develop and evaluate product concepts, and select a preferred concept to become their final proof of concept. Throughout the design process, they consider factors influencing product design and use ethical research methods to investigate needs, define opportunities and create innovative, sustainable and user-focused product solutions.
	Text7g: Production and evaluation of ethical designs
	Text8g: In this unit students continue to work as designers throughout the production process. They observe safe work practices in their chosen design specialisations by refining their production skills using a range of materials, tools and processes.  Students collect, analyse, interpret and present data, use ethical research methods and engage with end user(s) to gain feedback and apply their research and findings to the production of their designed solution. Students also focus on how speculative design thinking can encourage research, product development and entrepreneurial activity through the investigation and analysis of examples of current, emerging and future technologies and market trends.
	Text1h: Electrotechnological Systems Design
	Text2h: This unit focuses on mechanical engineering fundamentals as the basis of understanding the underlying principles and the building blocks that operate in the simplest to more complex mechanical devices. They explore the elementary applied physics, and the related mathematical calculations that can be applied to define and explain the physical characteristics of these systems. Students apply their knowledge to design, construct, test and evaluate operational systems. 
	Text3h: Mechanical Systems Design
	Text4h: Students study fundamental electrotechnology principles including applied electrical theory, representation of electronic components and devices, elementary applied physics in electrical circuits, and mathematical calculations that can be applied to define and explain electrical characteristics of circuits. The unit offers opportunities for students to apply their knowledge in the design, construction, testing and evaluation of an operational system. The system should be predominately electrotech based, but would generally have electro-mechanical components within the system. The constructed system should provide a tangible demonstration of some of the theoretical principles studied in this unit.
	Text5h: Integrated Systems Engineering
	Text6h: In this unit students study the engineering principles that are used to explain the physical properties of integrated systems and how they work. Through the application of their knowledge, students design and plan an operational, mechanical-electrotechnology integrated and controlled system. They learn about the technologies used to harness energy sources to provide power for engineered systems. Comparisons are made between the impacts of the use of renewable and non-renewable energy sources. 
	Text7h: Systems Engineering Projects
	Text8h: In this unit students complete the production work and test and evaluate the integrated controlled system they designed in Unit 3. Students investigate new and emerging technologies, consider reasons for their development and analyse their impacts. Students use their investigations, design and planning to continue the fabrication of their system. They use project and risk management methods through the construction of the system and use a range of materials, tools, equipment, and components. Students test, diagnose and analyse the performance of their system. 
	Text1i: English
	Text2i: In this area of study, students engage in reading and viewing texts. They discuss and clarify the ideas and values presented through character, setting and plot, and investigate point of view and/or voice. They develop inferential reading and viewing skills, and consider how vocabulary, text structures and language features create meaning in different ways.Students also engage with and develop an understanding of effective, cohesive writing. They apply and extend their use of imaginative, persuasive and informative texts through an awareness of context, purpose and audience. Students read and engage with mentor texts that model effective writing. Through guided reading, they develop an understanding of how vocabulary, text structures, language features and ideas combine to craft compelling texts. They consider how purpose, context and audience influence and shape writing.
	Text3i: English
	Text4i: Students will develop their skills from Unit 1 through an exploration of a different text type. Students read or view a text, engaging with the ideas, concerns and tensions, and recognise ways vocabulary, text structures, language features and conventions of a text work together to create meaning. In this area of study, students consider the way arguments are developed and delivered in many forms of media. Through the prism of a contemporary and substantial local and/or national issue, students read, view and listen to a range of texts that attempt to position an intended audience in a particular context. They explore the structure of these texts, including contention, sequence of arguments, use of supporting evidence and persuasive strategies. They closely examine the language and the visuals employed by the author and offer analysis of the intended effect on the audience. Students apply their knowledge of argument to create a point of view text for oral presentation.
	Text5i: English
	Text6i: In this unit, students read and respond to texts analytically and creatively. Students identify, discuss and analyse how the features of selected texts create meaning and how they influence interpretation. In identifying and analysing explicit and implied ideas and values in texts, students examine the ways in which readers are invited to respond to texts. Students then explore a range of multimodal texts, considering form, purpose and audience, within a selected Framework of Ideas. From this, students create their own texts, drawing inspiration from mentor texts and given stimuli within the Framework. Students then explain and justify their own authorial choices within a written commentary, where they detail their own writing process, and their language choices with intended impact on their chosen audience. 
	Text7i: English
	Text8i: In this unit, students consolidate their capacity to develop nuanced interpretations of how meaning is constructed through language, structure, and context. They explore a range of media texts on a selected issue and consider how authors use structure and persuasive strategies to build and develop their arguments with intended audience impact. Students then consider effective persuasive strategies as they present their own argument on an issue that has recently been debated in the media to their intended audience. Unit 4 culminates in preparation for the external examination, requiring students to integrate analytical, creative, and argument analysis skills developed across both Units 3 and 4.
	Text1j: Language and communication
	Text2j: Language is an essential aspect of human behaviour and the means by which individuals relate to the world, to each other and to the communities of which they are members. In this unit, students consider the ways language is organised so that its users have the means to make sense of their experiences and to interact with others. Students explore the various functions of language and the nature of language as an elaborate system of signs and conventions. The relationship between speech and writing as the dominant language modes and the impact of situational and cultural contexts on language choices are also considered. Students investigate children’s ability to acquire language and the stages of language acquisition across a range of subsystems.
	Text3j: Language change
	Text4j: In this unit, students focus on language change. Languages are dynamic and language change is an inevitable and continuous process. Students consider factors contributing to change in the English language over time and factors contributing to the spread of English. They explore texts from the past and from the present and consider how language change affects each of the subsystems of language – phonetics and phonology, morphology, lexicology, syntax, discourse, and pragmatics and semantics. Students also consider how attitudes to language change can vary markedly.
	Text5j: Language variation and purpose
	Text6j: In this unit students investigate English language in contemporary Australian settings. They consider language as a means of interaction, exploring how through written and spoken texts we communicate information, ideas, attitudes, prejudices and ideological stances. Students examine the features of formal and informal language in both spoken and written language modes; the grammatical and discourse structure of language; the choice and meanings of words within texts; how words are combined to convey a message; the role played by the functions of language when conveying a message; and the particular context in which a message is conveyed. Students learn how to describe the interrelationship between words, sentences and text and explore how texts present message and meaning.

	Text7j: Language variation and identity
	Text8j: In this unit students focus on the role of language in establishing and challenging different identities. There are many varieties of English used in contemporary Australian society, influenced by the intersection of geographical, cultural and social factors. Standard Australian English is the variety that is granted prestige in contemporary Australian society and, as such, has a central role in the complex construct of a national identity. However, the use of language varieties can play important roles in constructing users’ social and cultural identities. Students examine texts to explore the ways different identities are imposed, negotiated and conveyed. Students explore how our sense of identity evolves in response to situations and experiences, and is influenced by how we see ourselves and how others see us. Through our language we express ourselves as individuals and signal our membership of particular groups. Students explore how language can distinguish between ‘us’ and ‘them’, creating solidarity and reinforcing social distance.
	Text1k: Literature
	Text2k: VCE Literature Unit 1 nurtures students’ enjoyment and appreciation of the artistic and aesthetic merits of a range of literary works, developing their awareness of the historical, social and cultural influences that shape texts. In Area of Study 1 Reading practices, students consider the context, ideas, literary forms, features and language of a text and closely examine how these shape meaning and reader response leading to a written close analysis response. In Area of study 2 students explore the concerns, ideas, style and conventions common to a literary movement. Students engage with the ideas and concerns shared by the texts through language, settings, narrative structures and characterisation.
	Text3k: Literature
	Text4k: VCE Literature Unit 2 students’ delve deeper into the context and values of texts that explore more challenging ideas as they explore the voices, perspectives and knowledge of Aboriginal and Torres Strait Islander authors and creators, considering the importance of culture and identity and the impact of colonisation and its ongoing consequences, as well as issues of reconciliation and reclamation. Students then continue to develop their ability to analyse language closely, recognising that words have historical and cultural import through their study of a text that is representative of a specific time period or culture, developing an understanding of the significance of historical and social context. 
	Text5k: Literature
	Text6k: In VCE Literature Unit 3, students consider the extent to which the form of a text contributes to its meaning through the close analysis of a print text and a comparison with its screen adaptation, focusing on the extent to which meaning is changed. Students then explore the different ways we can read and understand a text by first developing their own interpretation, analysing how ideas, views and values are presented through literary forms, features and language. Students then explore a supplementary reading that can enrich, challenge and/or contest the ideas and the views, values and assumptions of the set text to further enhance the students’ understanding.
	Text7k: Literature
	Text8k: VCE Literature Unit 4 begins with a focus on the imaginative techniques used for creating and recreating a literary work. Students use their knowledge of how the meaning of texts can change as context and form change to construct their own creative transformations of texts. In their adaptation of the tone and the style of the original text, students develop an understanding of the views and values explored. This study then culminates in a detailed scrutiny of the language, style, concerns and construction of texts. Students attend closely to textual details to examine the ways a selection of passages from a text contribute to their overall understanding of the text as a whole.  They consider literary form, features and language, and the views and values of the text, then apply their understanding to produce a written close analysis, supported by detailed references to the text. 
	Text1l: The presumption of innocence
	Text2l: Laws, including criminal law, aim to achieve social cohesion, protect individual rights and maintain social order. When a criminal law is broken, a crime is committed that may result in charges and sanctions.In this unit, students develop an understanding of legal foundations, including the types and sources of law, the characteristics of an effective law, and the roles of parliament and the courts. They are introduced to and apply the principles of justice. Students investigate key concepts of criminal law and apply them to actual and/or hypothetical scenarios to determine whether an accused may be found guilty of a crime. In doing so, they develop an appreciation of how legal principles and information are used to make reasoned judgments about culpability. Students also examine how criminal cases are determined and the purposes of sanctions. They apply their understanding through consideration of recent criminal cases from the past four years.
	Text3l: Wrongs and rights
	Text4l: Civil law aims to protect the rights of individuals. When rights are infringed, a dispute may arise requiring resolution, and remedies may be awarded. In this unit, students investigate key concepts of civil law and apply these to actual and/or hypothetical scenarios to determine whether a party is liable in a civil dispute. Students explore different areas of civil law, and the methods and institutions that may be used to resolve a civil dispute and provide remedies. They apply knowledge through an investigation of civil cases from the past four years. Students also develop an understanding of how human rights are protected in Australia and possible reforms to the protection of rights, and investigate a contemporary human rights issue in Australia, with a specific focus on one case study.
	Text5l: Rights and justice
	Text6l: The Victorian justice system, which includes the criminal and civil justice systems, aims to protect the rights of individuals and uphold the principles of justice: fairness, equality and access. In this unit, students examine the methods and institutions in the criminal and civil justice system, and consider their appropriateness in determining criminal cases and resolving civil disputes. Students consider the Magistrates’ Court, County Court and Supreme Court within the Victorian court hierarchy, as well as other means and institutions used to determine and resolve cases. Students explore topics such as the rights available to an accused and to victims in the criminal justice system, the roles of the judge, jury, legal practitioners and the parties, and the ability of sanctions and remedies to achieve their purposes. Students investigate the extent to which the principles of justice are upheld in the justice system. Throughout this unit, students apply legal reasoning and information to actual and/or hypothetical scenarios.
	Text7l: The people, the law and reform
	Text8l: The study of Australia’s laws and legal system includes an understanding of institutions that make and reform our laws. In this unit, students explore how the Australian Constitution establishes the law-making powers of the Commonwealth and state parliaments, and how it protects the Australian people through structures that act as a check on parliament in law-making. Students develop an understanding of the significance of the High Court in protecting and interpreting the Australian Constitution. They investigate parliament and the courts, and the relationship between the two in law-making, and consider the roles of the individual, the media and law reform bodies in influencing changes to the law, and past and future constitutional reform. Throughout this unit, students apply legal reasoning and information to actual and/or hypothetical scenarios.
	Text1m: Business and Accounting Fundamentals
	Text2m: Students explore the establishment of a business and the role of accounting in the determination of business success or failure. It considers the importance of accounting information to stakeholders. Students analyse, interpret and evaluate the performance of the business using financial and non-financial information. They use these evaluations to make recommendations regarding the suitability of a business as an investment. Students record financial data and prepare reports for service businesses owned by sole proprietors. Students also take into account the ethical considerations, including financial, social and environmental considerations, faced by business owners when making business decisions.
	Text3m: Business and Accounting Fundamentals
	Text4m: Students develop their knowledge of the accounting process for sole proprietors operating a trading business, with a focus on inventory, accounts receivable, accounts payable and non-current assets. Students use manual processes and ICT, including spreadsheets, to prepare historical and budgeted accounting reports. Students analyse and evaluate the performance of the business relating to inventory, accounts receivable, accounts payable and non-current assets. They use relevant financial and other information to predict, budget and compare the potential effects of alternative strategies on the performance of the business. Using these evaluations, students develop and suggest to the owner strategies to improve business performance. Students consider the ethical considerations faced by business owners, including financial, social and environmental considerations, when making business decisions.
	Text5m: Financial accounting for a trading business
	Text6m: Students focus on financial accounting for a trading business owned by a sole proprietor, and highlights the role of accounting as an information system. Students use the double entry system of recording financial data and prepare reports using the accrual basis of accounting and the perpetual method of inventory recording. Students develop their understanding of the accounting processes for recording and reporting, and consider the effects of decisions made on the performance of the business. They interpret reports and information presented in a variety of formats and suggest strategies to the owner to improve the performance of the business. Where appropriate, the accounting procedures developed in each area of study should incorporate the application of the Conceptual Framework, financial indicators to measure business performance, as well as the ethical considerations, including financial, social and environmental considerations, faced by business owners when making business decisions.
	Text7m: Recording, reporting, budgeting and decision-making
	Text8m: Students further develop their understanding of accounting for a trading business owned by a sole proprietor and the role of accounting as an information system. They use the double-entry system to record financial data and prepare reports using the accrual basis of accounting and the perpetual inventory method. Both manual methods and ICT are used to record and report information. Students extend their understanding of recording and reporting processes through balance day adjustments and alternative depreciation methods. They investigate the role and importance of budgeting in business decision-making and analyse accounting reports and graphical representations to evaluate business performance. Using this evaluation, students suggest strategies to improve performance. Where appropriate, accounting procedures should incorporate the Conceptual Framework, financial indicators and ethical, financial, social and environmental considerations that influence business decisions.
	Text1n: Planning a business 
	Text2n: Small Businesses of all sizes are major contributors to the economic and social wellbeing of a nation. Therefore, how businesses are formed and the fostering of conditions under which new business ideas can emerge are vital for a nation’s wellbeing. Taking a business idea and planning how to make it a reality are the cornerstones of economic and social development. In this unit students explore the factors affecting business ideas and the internal and external environments within which businesses operate, and the effect of these on planning a business.
	Text3n: Establishing a business
	Text4n: This unit focuses on the establishment phase of a business’s life. Establishing a business involves complying with legal requirements as well as making decisions about how best to establish a system of financial record keeping, staff the business and establish a customer base. In this unit students examine the legal requirements that must be satisfied to establish a business. They investigate the essential features of effective marketing and consider the best way to meet the needs of the business in terms of staffing, management and financial record keeping. Students analyse management practices by applying key knowledge to contemporary business case studies from the past four years.
	Text5n: Managing a business
	Text6n: In this unit students explore the key processes and issues concerned with managing a business efficiently and effectively to achieve the business objectives. Students examine the different types of businesses and their respective objectives. They consider corporate culture, management styles, management skills and the relationship between each of these. Students investigate strategies to manage both staff and business operations to meet objectives.
	Text7n: Transforming a business
	Text8n: Businesses are under constant pressure to adapt and change to meet their objectives. In this unit students consider the importance of reviewing key performance indicators to determine current performance and the strategic management necessary to position a business for the future. Students study a theoretical model to undertake change, and consider a variety of strategies to manage change in the most efficient and effective way to improve business performance. They investigate the importance of leadership in change management. Using a contemporary business case study from the past four years, students evaluate business practice against theory.
	Text1o: Hazards & Disasters  
	Text2o: This unit investigates how people have responded to specific types of hazards and disasters. Hazards represent the potential to cause harm to people and or the environment, whereas disasters are defined as serious disruptions of the functionality of a community at any scale, involving human, material, economic or environmental losses and impacts. Hazards include a wide range of situations including those within local areas, such as fast-moving traffic or the likelihood of coastal erosion, to regional and global hazards such as drought and infectious disease. Students undertake an overview of hazards before investigating two contrasting types of hazards and the responses to them. 
	Text3o: Tourism
	Text4o: In this unit students investigate the characteristics of tourism: where it has developed, its various forms, how it has changed and continues to change and its impact on people, places and environments, issues and challenges of ethical tourism. Students select contrasting examples of tourism from within Australia and elsewhere in the world to support their investigations. 
	Text5o:  Changing the Land  
	Text6o: This unit focuses on two investigations of geographical change: change to land cover and change to land use. Land cover includes biomes such as forest, grassland, tundra, bare lands and wetlands, as well as land covered by ice and water. Land cover is the natural state of the biophysical environment developed over time as a result of the interconnection between climate, soils, landforms and flora and fauna and, increasingly, interconnections with human activity. Natural land cover is altered by many processes such as geomorphological events, plant succession and climate change. Students investigate two major processes that are changing land cover in many regions of the world: melting glaciers and ice sheets, and deforestation. 
	Text7o: Human Population: Trends & Issues 
	Text8o: Students investigate the geography of human populations. They explore the patterns of population change, movement and distribution, and how governments, organisations and individuals have responded to those changes in different parts of the world. Students study population dynamics before undertaking an investigation into two significant population trends arising in different parts of the world. They examine the dynamics of populations and their environmental, economic, social, and cultural impacts on people and places.  
	Text1q: Modern History
	Text2q: Modern History explores the major social, political, economic and cultural changes that transformed the world from the late nineteenth century to the mid-twentieth century. Students investigate the impact of imperialism, militarism, nationalism, industrialisation and modernisation as empires expanded and competed across the globe. They examine significant events and developments including German and Italian unification, the Meiji Restoration, World War One, the Great Depression and World War Two. The unit explores how conflict, economic hardship and technological change reshaped societies, borders and power structures, contributing to the rise of new nations and political ideologies. Students analyse the emergence of fascism, communism and democracy, the Holocaust, increasing militarism in Europe and Asia, and the challenges to international peace. They also consider how writers, artists and other cultural figures reflected, promoted or resisted these profound social and political changes.
	Text3q: Modern History
	Text4q: Modern History explores the major political, social and economic changes that shaped the world from the end of World War Two to the early twenty-first century. Students investigate the origins, nature and impact of the Cold War, including the ideological struggle between democracy and communism, proxy conflicts and the collapse of the Soviet Union. They examine decolonisation and the emergence of new nations across Africa, Asia, the Middle East and the Pacific, as well as ongoing ethnic and sectarian conflicts. The unit explores influential social movements, including civil rights, feminism and environmentalism, and the growth of international organisations and partnerships. Students also analyse the changing world order of the twenty-first century, considering the impact of terrorism, the September 11 attacks, wars in Afghanistan and Iraq, the Global Financial Crisis, and technological developments such as the internet and the Arab Spring.
	Text5q: Australian History
	Text6q: In Units 3 and 4 Australian History, students explore the foundational and transformative events, ideas and perspectives that have shaped Australia’s development. The study is examined within both national and global contexts, including the experiences of Aboriginal and Torres Strait Islander peoples, Australia’s history as a British colony, and its place within the Asia-Pacific region. Students investigate how Aboriginal and Torres Strait Islander peoples maintained the world’s oldest continuous cultures through sophisticated systems of land management, social organisation and cultural practice. They examine the profound impact of European colonisation and key turning points such as the gold rushes, Federation, world wars, social reforms, migration and Indigenous rights movements. Through these developments, students consider how Australia evolved into a multicultural and democratic society while recognising that the nation’s history remains contested and subject to ongoing interpretation and debate.
	Text7q: Australian History
	Text8q: Students develop historical inquiry skills by analysing primary and secondary sources to construct evidence-based arguments about Australia’s past. They investigate significant events, movements, individuals and ideas to understand the causes and consequences of continuity and change in Australian society. In doing so, students examine how social, political, economic, environmental and cultural developments influenced the lives of Australians and shaped the nation over time. They evaluate the extent to which different groups contributed to, resisted or were affected by change, and consider how historical experiences varied across communities. Students engage with competing interpretations and debates about the past, exploring diverse Indigenous and non-Indigenous perspectives. Through this process, they deepen their understanding of the complexity of Australian history and the ways in which interpretations of the past continue to influence contemporary society.
	Text1r: Politics, Power and Political Actors
	Text2r: Why do some countries become stable democracies while others experience instability, corruption or authoritarian rule? In Unit 1 Politics, students explore the foundations of political systems, examining how power is distributed, exercised and challenged. Through case studies from Latin America, students investigate issues such as democratic consolidation, political instability, populism, inequality and the enduring influence of historical legacies on contemporary politics. Students analyse the role of governments, political parties, interest groups and citizens in shaping political outcomes, while developing an understanding of key political concepts including power, authority, legitimacy and democracy. This unit provides students with the tools to understand the forces that shape societies and influence the lives of millions across the world. 
	Text3r: Politics, Power and Political Actors
	Text4r: What threatens democracy in the twenty-first century? Can democratic institutions withstand challenges such as authoritarianism, disinformation, populism, and foreign interference? In Unit 2 Politics, students examine the strengths and vulnerabilities of democratic systems through a focus on Eastern Europe and Russia. Students investigate the rise of authoritarianism, the erosion of democratic norms, the use of propaganda and political violence, and the ways individuals and movements challenge existing power structures. By analysing contemporary examples, students develop a deeper understanding of how democracy can be protected, undermined, or transformed. This unit encourages students to critically evaluate political systems and consider the ongoing struggle between democratic values and authoritarian power. 
	Text5r: Global Cooperation and Conflict
	Text6r: In Unit 3 Politics, students explore the complex challenges facing the international community and the ability of states and international organisations to respond. Through a detailed study of Weapons of Mass Destruction (WMDs) and armed conflict in Myanmar, students examine how political actors pursue their interests in an increasingly interconnected world. Students investigate nuclear, chemical and biological weapons, the role of international agreements such as the Nuclear Non-Proliferation Treaty, and the efforts of organisations such as the United Nations and ICAN to reduce global threats. They also analyse the causes, consequences and responses to the ongoing crisis in Myanmar, considering issues of sovereignty, human rights, diplomacy and international law. This unit develops students’ ability to evaluate the effectiveness of global governance in addressing some of the world's most pressing security challenges. 
	Text7r: Power in the Indo-Pacific
	Text8r: In Unit 4 Politics, students investigate the changing balance of power in the Indo-Pacific and the role of political actors in shaping regional order. A major focus is the rise of the People’s Republic of China (PRC) and its growing economic, political and strategic influence. Students examine issues such as the Belt and Road Initiative, Wolf Warrior diplomacy, the South China Sea, Taiwan and regional security. They also explore Australia’s role in the Indo-Pacific, analysing how Australian governments have responded to China's rise through diplomacy, trade, defence partnerships and initiatives such as AUKUS. Through the evaluation of competing perspectives and evidence, students assess how power is exercised, challenged and contested, gaining a deeper understanding of the opportunities and challenges facing Australia in one of the world’s most dynamic regions. 
	Text1s: Youth and family
	Text2s: In this unit, students use sociological methodology to explore the social category of youth and the social institution of family. Sociologists draw on methods of science to understand how and why people behave the way they do when they interact in a group. Sociology attempts to understand human society from a holistic point of view, including consideration of society’s composition, how it is reproduced over time and the differences between societies. When sociologists investigate a topic, they attempt to do so with a reflective, critical mindset. Sociologists are guided by theories, or frameworks, to explain and analyse how social action, social processes and social structures work.
	Text3s: Deviance and crime
	Text4s: In this unit, students explore the concepts of deviance and crime. The study of these concepts from a sociological perspective involves ascertaining the types and degree of rule-breaking behaviour, examining traditional views of criminality and deviance and analysing why people commit crimes or engage in deviant behaviour. It also involves consideration of the justice system, how the understanding of crime and deviance has changed over time, and the relationship between crime and other aspects of a society, such as age and gender.
	Text5s: Culture and ethnicity
	Text6s: In this unit, students explore culture and ethnicity within Australian society through the study of Australian Indigenous cultures and migrant groups. They critically examine the historical suppression of Aboriginal and Torres Strait Islander cultures and the factors that have contributed to increasing public awareness and recognition of Indigenous histories, identities and cultural practices. Students consider both Indigenous and non-Indigenous perspectives and the continuing influence of past events on contemporary society. They also investigate ethnicity as a key sociological concept that shapes individual and group identity, social interactions and belonging. Through the study of migrant groups, students examine how ethnic identities are formed, maintained and transformed by social, cultural and political influences. The unit explores the dynamic nature of ethnicity, distinguishing it from race, and highlights how diverse and evolving ethnic identities contribute to the multicultural character of contemporary Australian society.
	Text7s: Community, social movements and social change
	Text8s: In this unit, students explore the ways sociologists have thought about the idea of community and how the various types of community are experienced. They examine the relationship between social movements and social change. In Area of Study 1, students examine the changing definitions and experiences of community. This includes examination of the challenges and opportunities posed by political, social, economic and technological change. Students examine the concept of community with particular reference to the theories of Ferdinand Tonnies and Michel Maffesoli. In Area of Study 2, students investigate the role of social movements. A social movement involves a group engaged in an organised effort to achieve social change. Students develop an understanding of the purpose, evolution, power and outcomes of social movements.
	Text1t: Understanding health and wellbeing
	Text2t: In this unit, students explore health and wellbeing as a concept with varied and evolving perspectives and definitions. They understand that it occurs in many contexts and is subject to different interpretations. As a foundation to their understanding of health, students investigate the World Health Organization’s (WHO) definition and other interpretations. They also explore the fundamental conditions required for health as stated by the WHO, providing a social justice lens for health inequities. Students identify perspectives relating to health and wellbeing, and inquire into factors that influence health attitudes, beliefs and practices, including among Aboriginal and Torres Strait Islander Peoples. They examine dimensions of health and wellbeing, influences on health outcomes, and indicators used to measure health status. With a focus on youth, the unit equips students to consider their own health and their cohorts Building health literacy by interpreting in a research investigation into a youth health focus area, in the role of food.
	Text3t: Managing health and development
	Text4t: In this unit, students investigate transitions in health and wellbeing, and human development, from lifespan and societal perspectives. They explore the changes and expectations that are integral to the progression from youth to adulthood. Students apply health literacy skills through an examination of adulthood as a time of increasing independence and responsibility, involving the establishment of long-term relationships, possible considerations of parenthood and management of health-related milestones and changes. Students explore health literacy through an investigation of the Australian healthcare system from the perspective of youth and analyse health information. They investigate the challenges and opportunities presented by digital media and consider issues surrounding the use of health data and access to quality health care.
	Text5t: Australia’s health in a globalised world
	Text6t: In this unit, students look at health and wellbeing, disease and illness as being multidimensional, dynamic and subject to different interpretations and contexts. They explore health and wellbeing as a global concept and take a broader approach to inquiry. Students consider the benefits of optimal health and wellbeing and its importance as an individual and a collective resource. They extend this to health as a universal right, analysing and evaluating variations in the health status of Australians. Students focus on health promotion and improvements in population health over time. Through researching health improvements and evaluating successful programs, they explore various public health approaches and the interdependence of different models. While the emphasis is on the Australian health system, the progression of change in public health approaches should be seen within a global context.
	Text7t: Health and human development in a global context
	Text8t: In this unit, students examine health and human development in a global context. They use data to investigate health status and human development in different countries, exploring factors that contribute to health inequalities between and within countries, including the physical, social and economic conditions in which people live. Students build their understanding of health by examining changes in health status over time and studying sustainability. They consider the health implications of globalisation and trends relating to climate change, digital technologies, trade, tourism, conflict and population movement.Students consider global action to improve health and human development, focusing on the United Nations’ (UN’s) Sustainable Development Goals (SDGs) and the objectives of the World Health Organization (WHO). They also investigate the role of non-government organisations and Australia’s aid program. Students evaluate the effectiveness of health initiatives and programs in a global context and reflect on their capacity to act.
	Text1u: Exploring Outdoor Experiences
	Text2u: This unit examines some of the ways in which Indigenous peoples and non-Indigenous peoples understand and relate to nature through experiencing outdoor environments. The focus is on individuals and their personal responses to experiencing outdoor environments. Students are provided with the opportunity to explore the many ways in which nature is understood and perceived. Students develop a clear understanding of the range of motivations for interacting with outdoor environments, the factors that affect an individual’s access to experiencing outdoor environments and how they connect with outdoor environments. Through outdoor experiences, students develop practical skills and knowledge to help them act sustainably in outdoor environments. Students understand the links between practical experiences and theoretical investigations, gaining insight into a variety of responses to, and relationships with, nature.
	Text3u: Discovering Outdoor Environments
	Text4u: This unit focuses on the different ways to understand outdoor environments and the impact of humans on outdoor environments. In this unit students study the effects of natural changes and impacts of land management practices on the sustainability of outdoor environments by examining a number of case studies of specific outdoor environments, including areas where there is evidence of human intervention. Students develop the practical skills required to minimise the impact of humans on outdoor environments. They comprehend a range of vocational perspectives that inform human use of outdoor environments. Through reflecting upon their experiences of outdoor environments, students make comparisons between outdoor environments, as well as develop theoretical knowledge about natural environments.
	Text5u: Relationships with outdoor environments 
	Text6u: The focus of this unit is the ecological, historical and social contexts of relationships between humans and outdoor environments in Australia. Case studies of impacts on outdoor environments are examined in the context of changing human relationships with outdoor environments in Australia over 60,000 years.Students consider factors that influence relationships with outdoor environments and examine the dynamic nature of relationships between humans and their environment.Students participate in multiple experiences in outdoor environments, including areas where there is evidence of human interaction. Through these experiences, students compare and reflect on outdoor environments while developing knowledge and skills related to specific environments.Students undertake an independent investigation into changing relationships with, and the sustainability of, at least two visited outdoor environments across Units 3 and 4, assessed in Unit 4, Outcome 3.
	Text7u: Sustainable outdoor environments 
	Text8u: Students explore the sustainable use and management of outdoor environments. They assess the health of outdoor environments and consider its importance for the future of Australian environments and communities. Students examine sustainable relationships with outdoor environments and the need to balance human and environmental needs. They investigate legislation, conventions and management strategies that support healthy and sustainable outdoor environments in Australia. Students participate in experiences in outdoor environments, investigating their health and management. They develop practical skills and knowledge, evaluate strategies and actions, and reflect on and compare environments using theoretical understanding. As global citizens, students investigate how individuals and communities promote sustainable outdoor environments and propose solutions to environmental threats. Students independently investigate changing relationships with, and the sustainability of, at least two visited outdoor environnments in Units 3/4.
	Text1v: Physical Activity, Sport and Society
	Text2v: In this unit, students explore how the musculoskeletal and cardiorespiratory systems work together to produce movement. Students investigate the role and function of the main structures in each system and how they respond to movement. Through participation in practical activities, students explore and analyse the relationships between the body systems and movement, and how these systems interact and respond at various intensities. Students investigate possible conditions and injuries associated with the musculoskeletal system and recommend and implement strategies to minimise and manage such injuries and conditions. They consider the ethical implications of using permitted and prohibited practices to improve the performance of the body systems, evaluating perceived physiological benefits and describing potential harms.
	Text3v: Active Lifestyles
	Text4v: This unit develops students’ understanding of physical activity, sport and exercise from a participatory perspective. Students examine different types of physical activity and the role of participation and sedentary behaviour in health and wellbeing. Through practical activities, students explore physical activities within and beyond their community. They examine the benefits of movement and the consequences of inactivity. Using methods to assess physical activity and sedentary behaviour, students analyse data to identify barriers and enablers, evaluate strategies that promote participation, and develop a personal plan to support active lifestyles. By investigating contemporary issues associated with physical activity, sport and exercise, students explore factors affecting access, inclusion, participation and performance. They select and analyse an issue at the local, national or global level, investigating movement experiences that highlight the issue and develop an understanding of historical, current and future implications.
	Text5v: Movement Skills and Energy for Physical Activity
	Text6v: This unit introduces students to principles used to analyse human movement from a biophysical perspective. Students use a variety of tools and coaching techniques to analyse movement skills and apply biomechanical and skill-acquisition principles to improve and refine movement in physical activity, sport and exercise. They use practical activities to demonstrate how correctly applying these principles can lead to improved performance outcomes. 
Students consider the cardiovascular, respiratory and muscular systems and the roles of each in supplying oxygen and energy to the working muscles. They investigate the characteristics and interplay of the 3 energy systems for performance during physical activity, sport and exercise. Students explore the causes of fatigue and consider different strategies used to postpone fatigue and promote recovery.

	Text7v: Training to Improve Performance
	Text8v: Generating response Copilot said: In this unit, students’ participation in physical activity forms the foundation for understanding how to improve performance from a physiological perspective. Students analyse movement skills and fitness requirements and apply training principles and methods to improve performance at individual, club and elite levels.Performance improvements, particularly in fitness, depend on the ability of the individual and/or coach to gain, apply and evaluate training knowledge. Students assess fitness and use collected data to justify fitness test selection based on the physiological requirements of an activity, including muscles used, energy systems and fitness components. They then use physiological data, training principles and methods to design a training program. Program effectiveness is evaluated according to individual needs and chronic adaptations to training.
	Text1w: Foundation Mathematics
	Text2w: Foundation Mathematics Units 1 and 2 provide students with the mathematical knowledge, skills and confidence to solve practical problems encountered in everyday life, the workplace, further study and the wider community.
In Unit 1, students strengthen their mathematical foundations while developing their ability to work independently and collaboratively, communicate mathematical ideas, and apply mathematics to make informed decisions. Students explore topics from the areas of Algebra, Number and Structure, Data Analysis, Probability and Statistics, Discrete Mathematics, and Space and Measurement.
	Text3w: Foundation Mathematics
	Text4w: In Unit 2, students extend their understanding by applying mathematics to a range of real-world situations, including contexts related to work, personal finance, other studies and everyday life. Students continue to develop skills across the areas of Algebra, Number and Structure, Data Analysis, Probability and Statistics, Discrete Mathematics, and Space and Measurement.
Throughout both units, students use a variety of mathematical techniques and technologies to investigate problems, analyse data, interpret information and communicate solutions. An emphasis is placed on developing practical mathematical skills that support success in everyday life, employment and future learning pathways.
Assessment tasks include mathematical investigations and one end of unit examination.

	Text5w: Foundation Mathematics
	Text6w: Foundation Mathematics Units 3 and 4 provide students with the mathematical knowledge, skills and understanding to solve practical problems in a variety of real-world contexts. The course focuses on developing students’ confidence and capability to apply mathematics in workplace, personal, community and further learning settings.
The study is organised around four areas of study: Algebra, Number and Structure; Data Analysis, Probability and Statistics; Discrete Mathematics; and Space and Measurement. These areas are integrated across the two units, allowing students to develop and apply their mathematical understanding through meaningful and relevant investigations.

	Text7w: Foundation Mathematics
	Text8w: Students engage with contexts drawn from everyday life, employment, personal finance, community issues and contemporary local, national and global situations. They learn to interpret information, analyse data, solve problems, make informed decisions and communicate mathematical reasoning effectively.
Throughout Units 3 and 4, students apply a range of mathematical techniques involving number, measurement, algebra, graphs, statistics, networks and financial calculations. Technology is used extensively to support investigation, analysis and communication, while students also develop confidence in mental and by-hand methods of estimation and calculation.
Assessment tasks include three mathematical investigations and one end of year examination.
	Text1x: General Mathematics
	Text2x: General Mathematics Units 1 and 2 provide students with opportunities to develop mathematical knowledge, skills and reasoning across a broad range of contexts while preparing them for the study of General Mathematics Units 3 and 4.

Students explore topics from the areas of Data Analysis, Probability and Statistics; Algebra, Number and Structure; Functions, Relations and Graphs; Discrete Mathematics; and Space and Measurement. Through these areas of study, students develop their ability to analyse data, model real-world situations, investigate mathematical relationships and solve practical problems.

	Text3x: General Mathematics
	Text4x: Technology, including the CAS calculator, is used extensively to support learning, investigation and problem-solving. Students are encouraged to develop both technology-based and by-hand mathematical skills.

The course places a strong emphasis on mathematical reasoning, communication and the application of mathematics in a variety of contexts.

Assessment tasks include mathematical investigations/problem solving tasks and two end of unit examinations.
• Examination 1: All Multiple Choice, summary notes and CAS allowed
• Examination 2: Short Answer, summary notes and CAS allowed
	Text5x: General Mathematics
	Text6x: General Mathematics Units 3 and 4 focus on the application of mathematics to real-world situations and the development of problem-solving, modelling and decision-making skills. Students use mathematical concepts to analyse data, investigate financial situations and solve practical problems relevant to everyday life, business and industry.

The course covers the study areas of Data Analysis, Recursion and Financial Modelling, Matrices, and Networks and Decision Mathematics. Students learn to interpret and analyse data, model financial situations, use matrices to represent and solve problems, and apply network techniques to optimise routes and make informed decisions.

	Text7x: General Mathematics
	Text8x: Technology, including the CAS calculator, is an essential part of the course and is used to investigate, analyse and communicate mathematical solutions. Students develop their ability to apply mathematical knowledge in both routine and non-routine contexts while strengthening their reasoning and analytical skills. 

The course provides an excellent foundation for further study, employment and everyday decision-making.

Assessment tasks include four mathematical investigations (SAC’s) and two end of year examinations.
• Examination 1: All Multiple Choice, summary notes and CAS allowed
• Examination 2: Short Answer, summary notes and CAS allowed
	Text1y: Mathematical Methods
	Text2y: Mathematical Methods is designed for students with strong algebraic skills who are considering further study in Mathematics at University. The prerequisite for Mathematical Methods Units 1 and 2 is the successful completion of Year 10 Advanced Mathematics, with an average of 75% or higher across assessment tasks. Students enrolled in other Year 10 Mathematics classes may be considered following consultation with their Mathematics teacher.

Mathematical Methods Unit 1 and 2 provides a pathway to studying Mathematical Methods at the Unit 3 and 4 level and General Mathematics Units 3 and 4. The areas of study are ‘Functions and Graphs’, ‘Algebra’, ‘Calculus’, and ‘Probability and Statistics’. The course provides an introductory study of key knowledge, skills and processes involved in these areas and their applications in a variety of practical and theoretical contexts.
	Text3y: Mathematical Methods
	Text4y: In undertaking this unit, students are expected to be able to apply techniques, routines and processes involving rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic manipulation, equations, graphs, probability, counting methods, differentiation and anti-differentiation with and without the use of technology. There are three outcomes – define and explain key concepts and apply a range of mathematical routines and procedures, application in non-routine contexts and analysis, and appropriate use of technology (CAS Calculator). 

Assessment tasks include mathematical modelling/problem solving tasks and two end of unit examinations. 
• Examination 1: Technology and Notes Free
• Examination 2: Technology and Notes Allowed 
	Text5y: Mathematical Methods
	Text6y: Mathematical Methods Units 3 and 4 consists of the following areas of study: ‘Functions and graphs’, ‘Calculus’, ‘Algebra’ and ‘Probability and Statistics’. The course extends the introductory study of key knowledge, skills and processes involved in these areas in Unit 1 and 2 to include combinations of these areas and their applications in a variety of practical and theoretical contexts. 
In undertaking these units, students are expected to be able to apply techniques, routines and processes involving rational and real arithmetic, sets, lists, tables, diagrams, geometric constructions, algebraic manipulation, equations, graphs, differentiation, anti-differentiation, integration, applications of derivatives and differentiation, identifying and analysing key features of the functions, random variables, discrete and continuous probability distributions, the distribution of sample proportions and inference with and without the use of technology. 
	Text7y: Mathematical Methods
	Text8y: Mental and by-hand approaches to estimation and computation are required skills. The use of technology for working mathematically is incorporated in each unit. There are three outcomes – define and explain key concepts and apply a range of mathematical routines and procedures, application in non-routine contexts and analysis, and appropriate use of technology (CAS Calculator). 

Assessment tasks include three mathematical modelling/problem solving tasks and two end of year examinations.
• Examination 1: Technology and Notes Free 
• Examination 2: Technology and Notes Allowed 
	Text1z: Specialist Mathematics
	Text2z: Specialist Mathematics Units 1 and 2 provide an in-depth study of mathematics for students with a strong interest in the subject and its applications. The course emphasises mathematical structure, modelling, problem-solving, reasoning and proof, while developing advanced concepts, skills and processes for further study in mathematics and related fields. When studied alongside Mathematical Methods Units 1 and 2, it provides comprehensive preparation for Specialist Mathematics Units 3 and 4, which also assume concurrent or prior completion of Mathematical Methods Units 3 and 4. Students explore a range of mathematical areas, including algebra, number and structure, data analysis, probability and statistics, discrete mathematics, functions, relations and graphs, and space and measurement. Through these studies, students develop analytical thinking, mathematical communication and the ability to apply mathematics to complex and real-world situations.
	Text3z: Specialist Mathematics
	Text4z: Specialist Mathematics Units 1 and 2 develop advanced mathematical knowledge and skills across the areas of algebra, number and structure; data analysis, probability and statistics; discrete mathematics; functions, relations and graphs; and space and measurement. By the end of Unit 2, students are expected to have studied key concepts from data analysis, probability and statistics, space and measurement, algebra, number and structure, and functions, relations and graphs. Students apply a range of mathematical techniques involving real and complex numbers, vectors, matrices, algorithms, algebraic manipulation, equations and graphs, both with and without technology. They develop skills in problem-solving, proof construction, estimation and computation, while learning to interpret and apply mathematical concepts in a variety of contexts. Technology is used throughout the course to support learning, investigation, analysis and mathematical communication.
	Text5z: Specialist Mathematics
	Text6z: Specialist Mathematics Units 3 and 4 consist of the areas of study: ‘Algebra, number and structure’, ‘Calculus’, ‘Data analysis, probability and statistics’, ‘Discrete mathematics’, ‘Functions, relations and graphs’, and ‘Space and measurement’. The development of course content should highlight mathematical structure, reasoning and proof and applications across a range of modelling contexts with an appropriate selection of content for each of Unit 3 and Unit 4. The selection of content for Unit 3 and Unit 4 should be constructed so that there is a balanced and progressive development of knowledge and skills with connections among the areas of study being developed as appropriate across Unit 3 and Unit 4.
	Text7z: Specialist Mathematics
	Text8z: Specialist Mathematics Units 3 and 4 assumes familiarity with the key knowledge and key skills from Mathematical Methods Units 1 and 2; the key knowledge and key skills from Specialist Mathematics Units 1 and 2; and concurrent study or previous completion of Mathematical Methods Units 3 and 4. Together these cover the assumed knowledge and skills for Specialist Mathematics Units 3 and 4, which are drawn on as applicable in the development of content from the areas of study and key knowledge and key skills for the outcomes. For Unit 3 a selection of content would typically include content from the ‘Discrete mathematics’, ‘Functions, relations and graphs’, ‘Algebra, number and structure’, ‘Space and measurement’ and ‘Calculus’ areas of study. In Unit 4 the corresponding selection of content would typically consist of the remaining content from the ‘Discrete mathematics’, ‘Calculus’, and ‘Space and measurement’ areas of study and the content from the ‘Data analysis, probability and statistics’ area of study.
	Text1a1: How do organisms regulate their functions?
	Text2a1: In this unit students examine the cell as the structural and functional unit of life, from the single celled to the multicellular organism, including the requirements for sustaining cellular processes. Students focus on cell growth, replacement and death and the role of stem cells in differentiation, specialisation and renewal of cells. They explore how systems function through cell specialisation in vascular plants and animals, and consider the role homeostatic mechanisms play in maintaining an animal’s internal environment.

A student-adapted or student-designed scientific investigation is undertaken in Area of Study 3. The investigation involves the generation of primary data and is related to the function and/or the regulation of cells or systems.

	Text3a1: How does inheritance impact on diversity? 
	Text4a1: In this unit, students explore reproduction and the transmission of biological information across generations and its role in species diversity. They apply their understanding of chromosomes and meiosis to explain inheritance, analyse genetic patterns, interpret pedigree charts and predict outcomes of genetic crosses. Students examine how genes, environmental influences and epigenetic factors affect phenotypic expression. They compare the advantages and disadvantages of sexual and asexual reproduction, including reproductive cloning technologies. The unit also investigates structural, physiological and behavioural adaptations that support survival, and explores relationships between species within ecosystems. Students examine how keystone species and top predators influence population distribution, density and size, and consider the contributions of Aboriginal and Torres Strait Islander knowledge and perspectives to understanding the survival and management of organisms in Australian ecosystems.
	Text5a1: How do cells maintain life?
	Text6a1: In this unit students investigate the workings of the cell from how it function to the interactions of bio-chemicals and the purpose they have in cellular processing. Students explore the biochemical pathways and how cells communicate between each other chemically. Students study the human immune system. 
	Text7a1: How does life change and respond to challenges over time?
	Text8a1: In this unit students consider the continual change and challenges to which life on Earth has been subjected. They investigate the relatedness between species and the impact of various change events on a population’s gene pool. Students examine change in life forms using evidence from different technologies, in addition to the development of these technologies. Students examine human fossil records and the interrelationships between human biological and cultural evolution. The biological consequences, and social and ethical implications, of manipulating the DNA molecule and applying biotechnologies is explored for both the individual and the species. Students undertake their own practical investigation and present this in the form of a scientific poster. This can be for either/ both across Unit 3-4. 

	Text1b1: How can the diversity of materials be explained?
	Text2b1: The areas of study for Unit 1 consist of: 'How can knowledge of elements explain the properties of matter?', 'How can the versatility of non-metals be explained?'  and a 'Research Investigation'. Students will study the following topics: elements and the Periodic table, metals, ionic compounds, quantifying atoms and compounds, materials from molecules, carbon lattices and nanomaterials, organic compounds and polymers. The research investigation will require students to select a question from a given list, then outline, analyse and evaluate relevant evidence to support their conclusions. 
	Text3b1: How Do Chemicals Interact?
	Text4b1: The areas of study for Unit 2 consist of: 'How do substances interact with water?', 'How are substances in water measured and analysed?' and a 'Practical Investigation'. Students will study the following topics: properties of water, water as a solvent, acid-base and redox reactions in water, water sample analysis, measurement of solubility and concentration, analysis for organic compounds in water, analysis for salts, acids and bases in water. The practical investigation will require students to design and undertake a quantitative laboratory investigation on water quality, and draw conclusions based on the evidence from collected data. 
	Text5b1: How can chemical processes be designed to optimise efficiency?
	Text6b1: The areas of study for Unit 3 consist of: 'What are the options for energy production?' and 'How can the yield of a chemical product be optimised?'. Students will study the following topics: obtaining energy from fuels, fuel choices, galvanic and fuel cells as a source of energy, rate of chemical reactions, extent of chemical reactions, production of chemicals by electrolysis and rechargeable batteries. Students use the language of chemistry, its symbols and chemical formulas and equations, to explain observations and data collected from experiments.
	Text7b1: How Is the Quality of Chemical Output Controlled
	Text8b1: The areas of study for Unit 3 consist of: 'How can the diversity of carbon compounds be explained and categorised?' and 'What is the chemistry of food?' and a 'Practical investigation'. Students will study the following topics: structure and nomenclature of organic compounds, categories, properties, reactions and analysis of organic compounds, key food molecules, metabolism of food in the human body and energy content of food. The practical investigation will require students to design and undertake a practical investigation related to energy and/or food, and present methodologies, findings and conclusions in a scientific poster.
	Text1c1: How are Earth’s dynamic systems interconnected to support life?
	Text2c2: In this unit, students investigate Earth’s dynamic systems and the natural processes that have shaped the planet over 4.5 billion years. They examine interactions between the atmosphere, biosphere, hydrosphere and lithosphere, and explore how these systems influence environmental conditions such as soil fertility, water quality, air quality and ecosystem productivity. Students consider the impact of both natural events and human activities on Earth’s systems and the environment at local, regional and global scales. By studying environmental changes throughout geological and recent history, they develop an understanding of how past events can inform predictions about future change. The unit also explores contemporary environmental challenges and encourages students to evaluate factors that influence environmental management and sustainability, applying a solutions-focused approach to addressing natural and human-induced environmental change.
	Text3c3:  What affects Earth’s capacity to sustain life?
	Text4c4: In this unit, students examine food and water security and pollution as significant environmental challenges affecting current and future generations. They explore how natural processes and human activities impact Earth’s interconnected systems—the atmosphere, biosphere, hydrosphere and lithosphere—and influence the availability of safe, sustainable food and water supplies. Students investigate the characteristics, sources, impacts and management of pollutants in air, water, soil and biological systems, and consider their effects on ecosystems, biodiversity and agricultural productivity. The unit examines how pollution can reduce food yields, degrade environmental quality and threaten human and ecological health. Students also explore the factors that limit and support sustainable access to adequate and affordable food and water, developing an understanding of the complex relationships between environmental management, resource use and long-term sustainability in a changing world.
	Text5c5: How can biodiversity and development be sustained?
	Text6c6: In this unit students focus on environmental management through the application of sustainability principles. They explore the value of the biosphere to all living things by examining the concept of biodiversity and the ecosystem services important for human health and well-being. They analyse the processes that threaten biodiversity and evaluate biodiversity management strategies for a selected threatened endemic animal or plant species. Students use a selected environmental science case study with reference to sustainability principles and environmental management strategies to explore management from an Earth systems perspective, including impacts on the atmosphere, biosphere, hydrosphere and lithosphere. 
	Text7c7: How can climate change and the impacts of human energy use be managed?
	Text8c8: In this unit students explore different factors that contribute to the variability of Earth’s climate and that can affect living things, human society and the environment at local, regional and global scales. Students compare sources, availability, reliability and efficiencies of renewable and non-renewable energy resources in order to evaluate the suitability and consequences of their use in terms of upholding sustainability principles. They analyse various factors that are involved in responsible environmental decision-making and consider how science can be used to inform the management of climate change and the impacts of energy production and use. Measurement of environmental indicators often involves uncertainty. Students develop skills in data interpretation, extrapolation and interpolation and test predictions. They recognise the limitations of contradictory, provisional and incomplete data derived from observations and models. They explore relationships and patterns in data, and make judgments about accuracy and validity of evidence.
	Text1d1: How Is Energy Useful to Society?
	Text2d2: In this unit students examine some of the fundamental ideas and models used by physicists in an attempt to understand and explain energy. Models used to understand light, thermal energy, radioactivity, nuclear processes and electricity are explored. Students apply these physics ideas to contemporary societal issues: communication, climate change and global warming, medical treatment, electrical home safety and Australian energy needs.
	Text3d3: How Does Physics Help Us Understand the World?
	Text4d4: In this unit students explore the power of experiments in developing models and theories. They investigate a variety of phenomena by making their own observations and generating questions, which in turn lead to experiments. In Area of Study 1, students investigate the ways in which forces are involved both in moving objects and in keeping objects stationary and apply these concepts to a chosen case study of motion. In Area of Study 2, students choose one of eighteen options related to climate science, nuclear energy, flight, structural engineering, biomechanics, medical physics, bioelectricity, optics, photography, music, sports science, electronics, astrophysics, astrobiology, Australian traditional artefacts and techniques, particle physics, cosmology and local physics research. The selection of an option enables students to pursue an area of interest through an investigation and using physics to justify a stance, response or solution to a contemporary societal issue or application related to the option. 
	Text5d5: How Do Fields Explain Motion and Electricity?
	Text6d6: In this unit students use Newton’s laws to investigate motion in one and two dimensions. They explore the concept of the field as a model used by physicists to explain observations of motion of objects not in apparent contact. Students compare and contrast three fundamental fields – gravitational, magnetic and electric – and how they relate to one another. They consider the importance of the field to the motion of particles within the field. Students examine the production of electricity and its delivery to homes. They explore fields in relation to the transmission of electricity over large distances and in the design and operation of particle accelerators.
	Text7d7: How Have Creative Ideas and Investigation Revolutionised Thinking in Physics?
	Text8d8: In this unit, students explore some monumental changes in thinking in Physics that have changed the course of how physicists understand and investigate the Universe. They examine the limitations of the wave model in describing light behaviour and use a particle model to better explain some observations of light. Matter, that was once explained using a particle model, is re-imagined using a wave model. Students are challenged to think beyond how they experience the physical world of their everyday lives to thinking from a new perspective, as they imagine the relativistic world of length contraction and time dilation when motion approaches the speed of light. They are invited to wonder about how Einstein’s revolutionary thinking allowed the development of modern-day devices such as the GPS. A student-designed practical investigation involving the generation of primary data and including one continuous, independent variable related to fields, motion or light is undertaken.
	Text1e1: How are behaviour and mental processes shaped? 
	Text2e2: Students examine the complex nature of psychological development, including situations where psychological development may not occur as expected. Students examine the contribution that classical and contemporary knowledge that has made to an understanding of psychological development and to the development of psychological models and theories used to predict and explain the development of thoughts, emotions and behaviours. They investigate the structure and functioning of the human brain and the role it plays in mental processes and behaviour and explore brain plasticity and the influence that brain damage may have on a person’s psychological functioning.
	Text3e3: How do internal and external factors influence behaviour and mental processes?
	e4: Students evaluate the role social cognition plays in a person’s attitudes, perception of themselves and relationships with others. Students explore a variety of factors and contexts that can influence the behaviour of individuals and groups, recognising that different cultural groups have different experiences and values. Students examine the contribution that classical and contemporary research has made to the understandings of human perception and why individuals and groups behave in specific ways. Students investigate how perception of stimuli enables a person to interact with the world around them and how their perception of stimuli can be distorted. 
	Text5e5: How does experience affect behaviour and mental processes?
	Text6e6: In this unit students investigate the contribution that classical and contemporary research has made to the understanding of the functioning of the nervous system and to the understanding of biological, psychological and social factors that influence learning and memory. Students investigate how the human nervous system enables a person to interact with the world around them. They explore how stress may affect a person’s psychological functioning and consider stress as a psychobiological process, including emerging research into the relationship between the gut and the brain in psychological functioning. Students investigate how mechanisms of learning and memory lead to the acquisition of knowledge and the development of new and changed behaviours. They consider models to explain learning and memory as well as the interconnectedness of brain regions involved in memory. The use of mnemonics to improve memory is explored, including Aboriginal and Torres Strait Islander peoples’ use of place as a repository of memory. 
	Text7e7: How is mental wellbeing supported and maintained?
	Text8e8: Generating response Copilot said: In this unit, students explore the relationship between sleep and mental wellbeing. They investigate the biological mechanisms that regulate sleep, including REM and NREM sleep, and examine how sleep patterns change across the lifespan. Students analyse the effects of sleep-wake cycles and sleep hygiene on psychological functioning and consider the contributions of classical and contemporary research to understanding sleep. The unit also examines mental wellbeing through a range of definitions and frameworks, including social and emotional wellbeing (SEWB) and the concept of mental wellbeing as a continuum. Using a biopsychosocial approach, students investigate factors that influence mental wellbeing, including specific phobia, protective factors and cultural determinants important to Aboriginal and Torres Strait Islander peoples. Students also undertake a scientific investigation involving the collection and analysis of primary data related to mental processes and mental wellbeing.
	Text1f1: French
	Text2f2: In Unit 1 students develop an understanding of the language and culture/s of French-speaking communities through the study of three or more topics from the prescribed themes listed on page 11. Each area of study in the unit must focus on a different subtopic. Students access and share useful information on the topics and subtopics through French and consolidate and extend vocabulary and grammar knowledge and language skills. They focus on analysing cultural products or practices including visual, spoken or written texts. Cultural products or practices can be drawn from a diverse range of texts, activities and creations. These may include the following: stories, poems, plays, novels, songs, films, photographs, artworks, architecture, technology, food, clothing, sports and festivals. Students apply acquired knowledge of French culture and language to new contexts. Students reflect on the interplay between language and culture, and its impact on the individual’s language use in specific contexts and for specific audiences.
	Text3f3: French
	Text4f4: In Unit 2 students develop an understanding of aspects of language and culture through the study of three or more topics from the prescribed themes listed on page 11. Each area of study must focus on a different subtopic. Students analyse visual, spoken and written texts. They access and share useful information on the topics and subtopics through French and consolidate and extend vocabulary, grammar knowledge and language skills. Cultural products or practices can be used to demonstrate how culture and perspectives may vary between communities. Students reflect on the interplay between language and culture, and its impact on meaning, understanding and the individual’s language use in specific contexts and for specific audiences.
	Text5f5: French
	Text6f6: In Unit 3 students investigate the way French speakers interpret and express ideas, and negotiate and persuade in French through the study of three or more subtopics from the prescribed themes and topics. Each area of study must cover a different subtopic, though teachers may choose to teach more than one subtopic in an area of study. Students interpret information, inform others, and reflect upon and develop persuasive arguments. They access and share useful information on the subtopics through French, and consolidate and extend vocabulary and grammar knowledge and language skills. Students consider the influence of language and culture in shaping meaning and reflect on the practices, products and perspectives of the cultures of French-speaking communities. They reflect on how knowledge of French and French-speaking communities can be applied in a range of contexts and endeavours, such as further study, travel, business or community involvement.
	Text7f7: French
	Text8f8: In Unit 4 students investigate aspects of culture through the study of two or more subtopics from the prescribed themes and topics. Area of Study 1 and Area of Study 2 may focus on the same subtopic. Area of Study 3 should cover a different subtopic to the subtopic/s chosen for Areas of Study 1 and 2. Students build on their knowledge of French-speaking communities, considering cultural perspectives and language and explaining personal observations. Students consolidate and extend vocabulary, grammar knowledge and language skills to investigate the topics through French. Students identify and reflect on cultural products or practices that provide insights into French-speaking communities. Cultural products or practices can be drawn from a diverse range of texts, activities and creations. Students reflect on the ways culture, place and time influence values, attitudes and behaviours. They consider how knowledge of more than one culture can influence the ways individuals relate to each other and function in the world.
	Text1g1: German
	Text2g2: In Unit 1 students develop an understanding of the language and culture/s of German-speaking communities through the study of the topics Career Paths & Aspirations, Health & Wellbeing and how Germans celebrate their customs and traditions. Students will participate in relevant daily life conversations about issues that matter to them. They will read about and listen to health topics and discuss how to stay fit, healthy and happy. Students will explore German heritage by learning about different regional traditions, for example around celebrating the carnival, Easter or Christmas. They will produce a creative piece of writing reflecting on these customs. 
	Text3g3: German
	Text4g4: In Unit 2 students develop an understanding of aspects of language and culture through the study of the topics Environment, Migration to Germany and Resistance Movements in the Third Reich. Students will study the language structures to express their concern about the environment and will discuss practical strategies to help save the planet. Students will explore why Germany has been a destination for different groups of migrants, the challenges they have faced and how they have contributed to German culture. In the topic the Third Reich, they will be looking at Germany under Hitler and the Resistance against the Nazis. The resistance movements such as the ‘White Rose’ and ‘Die Rote Kapelle’, a communist resistance movement are the main focus. 
	Text5g5: German
	Text6g6: In Unit 3 students investigate the way German speakers interpret and express ideas, and negotiate and persuade in German through the study of the topics Career Paths & Aspirations, Health & Wellbeing and how Germans celebrate their customs and traditions. Students extend their communication skills by learning to negotiate tricky issues around things that personally matter to them. They will read about and listen to health topics and discuss how to stay fit, healthy and happy. Students will explore German heritage by learning about different regional traditions, for example around celebrating the Carnival, Easter or Christmas. They will express their ideas in a creative piece of writing reflecting on these customs.
	Text7g7: German
	Text8g8: In Unit 4 students further develop an understanding of aspects of language and culture through the study of the topics Migration to Germany and Resistance Movements in the Third Reich. Students will explore why Germany has been a destination for different groups of migrants, the challenges they have faced and how they have contributed to German culture. In the topic the Third Reich, students will be investigating Germany under Hitler and the Resistance against the Nazis. The resistance movements such as the ‘White Rose’ and ‘Die Rote Kapelle’, a communist resistance movement are the main focus. 
	Text1h1: Literacy
	Text2h2: In this Unit, students must demonstrate understanding of how text types are constructed for different purposes, audiences and contexts through a range of written, digital, oral and visual responses. Students must also apply their understanding of the conventions of literacy and digital communication by responding to and creating a range of digital content, suitable for a community, workplace or vocational context.
	Text3h3: Literacy
	Text4h4: In this Unit, students must explain the purpose, audience and main ideas of diverse arguments presented in different text types by creating a range annotations, written, oral and multimedia responses reflecting that reflect learning. Students must also interpret the values and opinions of others and present in oral form points of view supported by evidence.
	Text5h5: Literacy
	Text6h6: On completion of this unit the student should be able to demonstrate the ability to locate, read and understand the purpose, audience and content presented in a variety of informational, organisational and procedural texts through application of knowledge to real-life documents. On completion of this unit the student should be able to create organisational, informational and procedural texts that reflect a specific workplace or vocational experience.
	Text7h7: Literacy
	Text8h8: Illustrate understanding of the use of language in advocacy by producing a range of written, visual and multimodal texts for the promotion of self, a product or chosen community group. Negotiate the topic of choice for, and complete, an oral presentation that showcase reflections and evaluations of student learning.
	Text1i1: Numeracy
	Text2i2: On completion of this unit the student should be able to use and apply a range of mathematical concepts, skills and procedures from selected areas of study to solve problems based on a range of everyday and real-life contexts. 
	Text3i3: Numeracy
	Text4i4: On completion of this unit the student should be able to apply mathematical procedures to solve practical problems in both familiar and new contexts, and communicate their results. On completion of this unit the student should be able to select and use technology to solve problems in practical contexts. 
	Text5i5: Numeracy
	Text6i6: At the end of Units 3 and 4, students should be able to select the appropriate method or approach required, attempt a series of operations or tasks, and communicate their ideas in multiple formats, including verbal and written form. At the end of Units 3 and 4, students should be able to select the appropriate method or approach required, attempt a series of operations or tasks, and communicate their ideas in multiple formats, including verbal and written form. 
	Text7i7: Numeracy
	Text8i8: Students should be at ease with a range of calculations and mathematical processes both manually and/or using technology. They should be able to evaluate and critically reflect on the outcomes and results of their numeracy tasks and investigations and be aware of any real-world implications and consequences. They should be able to evaluate and critically reflect on the outcomes and results of their numeracy tasks and investigations and be aware of any real-world implications and consequences.
	Text1i9: Healthy Individuals
	Text2i10: Students must explain and discuss key concepts relating to personal identity and emotional intelligence and apply learnt strategies when working independently or collaboratively on a relevant activity. Students will also plan and implement an individual or group activity to improve health and wellbeing, and evaluate the effectiveness of the activity by using learnt tools and techniques for monitoring progress. Students must also analyse the impact of technology on health and wellbeing at an individual and community level, and apply knowledge and skills to plan, implement and evaluate an indivi
	Text3i11: Connecting with Community
	Text4i12: Students describe concepts of citizenship and community (local, national and/or global), analyse factors influencing community formation and apply strategies to promote participation in individual or group activities. They identify community issues and challenges, analyse diverse perspectives, and apply problem-solving strategies when working independently or collaboratively. Students examine engagement as an approach to addressing community issues, analyse features of effective community engagement, and design, implement and evaluate a community engagement activity.
	Text5i13: Leadership and Teamwork
	Text6i14: Students apply social awareness, interpersonal and leadership skills when working independently or collaboratively in real-life scenarios or simulations. They examine effective leadership, analyse leadership qualities and styles in different contexts, and demonstrate leadership skills in practical situations. Students also explore the characteristics of effective teams and, through participation in team activities, evaluate their contribution to team success while reflecting on their strengths as leaders and problem-solvers.
	Text7i15: Community Project
	Text8i16: Students will investigate and analyse an environmental, cultural, economic or social issue of significance to the community and plan a community project to address the chosen area of concern. Students will use project planning skills to implement a comprehensive plan to apply timely, affordable and effective responses to a community issue. Students will evaluate the effectiveness of the project planning and implementation, drawing together findings in a presentation to a relevant audience.
	Text1j1: Careers and Learning for the Future
	Text2j2: Explore the importance of sourcing reliable information relating to future education and employment prospects to engage in effective pathway planning and decision-making. Students will investigate information relating to future employment, including entry-level pathways, emerging industries, and growth industries and trends, and evaluate the impact of pursuing employment in different industries. Students will reflect on this research in the context of their individual skills, capabilities and education and/or employment goals. They will develop and apply strategies to communicate their findings.
	Text3j3: orkplace Skills and Capabilities
	Text4j4: As the nature of work changes over time, so do the skills and capabilities needed for success. Fundamental to achieving personal goals relating to future education and employment is the ability to recognise and develop individual skills and capabilities that are valued in a chosen pathway. In this unit, students will consider the distinction between essential employability skills, specialist and technical work skills and personal capabilities, and understand the importance of training and development to support the attainment and transferability of skills. Students will collect evidence and artefacts relating to their personal skills and capabilities and promote them through resumes, cover letters and interview preparation.
	Text5j5: Industrial Relations, Workplace Environment and Practice
	Text6j6: Analyse and evaluate the characteristics of a healthy, collaborative, cooperative and harmonious workplace, and identify and explain strategies to contribute to a healthy workplace environment. Outline the National Employment Standards and methods for determining pay and conditions, explain the characteristics of workplace bullying, discrimination and sexual harassment, and outline the processes and legal consequences for breaches and analyse the personal ramifications that may follow. Apply a variety of appropriate questioning and listening techniques within a workplace or simulated workplace, and understand how to develop networks, professional relationships and work effectively in diverse teams.
	Text7j7: Portfolio Preparation and Presentation
	Text8j8: Analyse the limitations and advantages of the features and uses of physical and digital and/or hybrid portfolios as they relate to potential employment in a chosen industry area or application to higher education. Present personal skills and attributes in the form of a physical and/or digital portfolio in a formal interview with a panel and evaluate evidence and artefacts for future enhancements.
	Text1k1: 2 Years
	Text2k2: Communication: 
Developing effective verbal and non-verbal communication skills, including drafting written communications. 

Time management: 
Learning to plan, prioritize, and manage time effectively. 

Teamwork: 
Working effectively within a team and understanding workplace etiquette. 

Customer service: 
Delivering quality customer service in a business environment. 

Workplace health and safety: 
Understanding and applying workplace health and safety procedures. 

Basic computer applications: 
Using common business software and digital technologies.

	Textvm1: Literacy Skills - Unit 1, 2 3 and 4
	Text9vm2: Numeracy Skills - Unit 1, 2 3 and 4
	Text9vm3: VET Courses - Off campus - student choice (See page 7)
	Text9vm4: Personal Development Skills - Unit 1, 2 3 and 4
	Text9vm5: Work Related Skills - Unit 1, 2 3 and 4
	Text9vm6: GLC VET Certificate II Workplace Skills (Over 2 years)
	Text9vm7: One day per week  - Start Term 1 - Year 11 and 12
	Text8p: In VCE History Units 3 and 4: Revolutions, students investigate the causes and consequences of revolutionary change in China between 1912 and 1976. This fascinating period begins with the collapse of the Qing Dynasty and follows China’s transformation through warlordism, the rise of the Chinese Communist Party, the Chinese Civil War, and the establishment of the People’s Republic of China in 1949. Students explore the roles of influential figures such as Sun Yixian (Sun Yat-sen), Chiang Kai-shek and Mao Zedong, as well as the impact of popular movements and ideological change. Through the analysis of primary sources and historical interpretations, students develop evidence-based arguments about the causes, significance and consequences of revolution, while examining how revolutionary change reshaped Chinese society and continues to influence the modern world.
	Text1p: Ottoman Empire (1299–1699)
	Text2p: In Unit 1 Empires, students investigate the foundations and features of the Ottoman Empire and the significant global changes it brought to the wider world. From its origins in north-western Anatolia in 1299, the Ottoman Empire expanded across south-eastern Europe, the Middle East and North Africa, becoming one of the most powerful empires of the early modern period. The conquest of Constantinople in 1453 transformed regional trade and established Ottoman control over key land and maritime routes linking Europe and Asia. The empire’s political, military, religious, and economic structures enabled its expansion and consolidation, while rivalries with powers such as the Habsburgs, Safavids and Venetians shaped its development. The local and international challenges that emerged influenced the management, defence and long-term stability of the empire
	Text3p: British Empire 1583-1788
	Text4p: In Unit 2 Empires, students investigate the foundations and features of the British Empire and the significant global changes they brought. The British Empire was late to the party in terms of Empire building. Britain circumvented the power of other established empires, gaining access to goods through alternative routes. By harnessing new knowledge and technologies, their voyages of exploration into the Asia-Pacific, the Americas and Africa challenged the hegemony of power of existing empires. Wars and conflicts escalated as the quest for territorial power and resources intensified.
	Text5p: Revolutions – Russia
	Text6p: In VCE History Units 3 and 4: Revolutions, students investigate one of the most dramatic periods of change in modern history: the Russian Revolution and its aftermath between 1896 and 1927. Students explore the collapse of Tsarist rule, the revolutionary upheavals of 1917, the Civil War, and the establishment of the Soviet Union. Through the study of significant events, ideas, individuals and popular movements, students examine how and why revolutionary change occurred and assess its impact on society. Using primary sources and engaging with competing historical interpretations, students develop evidence-based arguments about the causes and consequences of revolution. This subject challenges students to think critically about power, ideology and change, while gaining insight into an event that reshaped Russia and influenced global history for generations.
	Text7p: Revolutions – China
	Text10vm: 44
	Text11vm: 45
	Text12vm: 7
	Text13vm: 46
	Text14vm: 47
	Text15vm: 48
	Text16vm: 
	Text9: * These subjects attract an additional levy. These levies are an estimate only and final levies will be determined when Tuition Fees are released to    families each year. 
These levies are applied where there are relatively higher costs due to the usage of materials, or outsourcing activities to external providers:  
• Food Studies - $500 per year 
• Outdoor and Environmental Studies - $1400 per year (includes all excursions, camps and gear hire)
• Art Creative Practice - $200 per year PLUS additional materials for major projects
• Product Design and Technology – Year 11 $250 levy; Year 12- $300 levy
• Systems Engineering – Year 11 & 12 $300 per year.


